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Elaine Showalter’s Gynocriticism: A Note 
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Maharashtra, India 

                                                     

 

                                                       Abstract 

 

Gynocriticism is the historical study of woman writers as a distinct literary tradition. It refers 

to a criticism that constructs "a female framework for the analysis of women's literature, to 

develop new models based on the study of female experience, rather than to adapt male 

models and theories. Showalter’s t two notable essays in feminism Toward a Feminist Poetics 

and Feminist Criticism in the Wilderness are keys to her female perspectives. In “ A 

Literature of Their Own” Showalter outlines a literary history of women  writers, produces a 

history which shows configuration of their material, psychological and ideological 

determinants; promotes both a feminist critique (concerned with women readers) and a 

gynocritics (concerned with women writers).  The book examines the British women novelists 

since the Brontes from the point of view of women’s experience. According to Showalter 

while there is no fixed or innate female sexuality or female imagination, there is nevertheless 

a profound difference between women’s writing and men’s, and that a whole tradition of 

writing has been neglected by male critics. Showalter divides this tradition into three phases. 

1. Feminine (1840-1880) 2. Feminist(1880-1920)   3.Female (1920-onwards). Showalter 

infuses optimism and purpose in her efforts to unify feminist criticism by proposing models of 

difference to rescue feminism from wilderness: 1. Biographical Model, 2. Linguistic Model, 

3. Psychological Model, 4. Cultural Model. 

 

 

 

One of America's foremost academic literary scholars, Elaine Showalter is renowned 

for her pioneering feminist studies of nineteenth- and twentieth-century female authors and 

her provocative cultural analysis of women's oppression in the history of psychiatry. In her 

influential book A Literature of Their Own: British Women Novelists from Bronte to Lessing 

(1977), Showalter advanced a new form of feminist literary theory under the term 

“gynocriticism,” offering an alternative framework for the interpretation of women's literary 

history. Elaine Showalter coined the term gynocritics in her 1979 essay “Towards a Feminist 
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Poetics.” Unlike feminist literary criticism, which might analyze works by male authors from 

a feminist perspective, gynocriticism wanted to establish a literary tradition of women 

without incorporating male authors. Elaine Showalter felt that feminist criticism still worked 

within male assumptions, while gynocriticism would begin a new phase of women‟s self-

discovery. Gynocriticism is the historical study of woman writers as a distinct literary 

tradition. It refers to a criticism that constructs "a female framework for the analysis of 

women's literature, to develop new models based on the study of female experience, rather 

than to adapt male models and theories. Showalter‟s t two notable essays in feminism Toward 

a Feminist Poetics and Feminist Criticism in the Wilderness are keys to her female 

perspectives. Perhaps they are the compact thesis of what she called the task of gynocritics. 

In her study of women belonging to different phase of developing feminism, Showalter found 

that there were no theoretical base of feminist criticism, nor she found neither any particular 

school in feminism of philosophy, nor any theory of feminism before 1960, which could 

assert its singular identity like psychoanalytic, new critical theory had. Thus Showalter found 

criticism in wilderness. She developed a theory of feminist reading against American 

formalism and established a carefully devised plan of action to achieve the meaning of all 

„ideological assumptions‟ of what woman in literature is/was and would be.  Tracing reading 

and writing as two different strategies of creativity, she divides feminist criticism into two 

distinct varieties 

1 Feminist Critique-  concerned with /represents woman a reader 

2 Gynocritics la gynocritique - concerned with woman as the producer of textual 

meaning, represents woman as writer. 

Gynocritics is not an analysis, elucidation, nor assessment but an interpretation made 

on women in history, society, art, literature, and genres by woman herself. It is more creative 

act than feminist critique because it can establish woman as genius and intellectual one. 

Elaine Showalter created different model in feminism which she calls gynocriticism to give 

feminist criticism distinctive characteristics and status. 

1) The first purpose of gynocriticism was to restudy well known women authors. 

2) Second was to rediscover women‟s history and culture, particularly women‟s 

communities that nurtured female creativity. 

3) Third, to rediscover neglected, forbidden or forgotten women writers and thus to 

make an alternative tradition, a canon that better represents the female perspectives. 

 

In “ A Literature of Their Own” Showalter outlines a literary history of women                  

writers, produces a history which shows configuration of their material, psychological and 

ideological determinants; promotes both a feminist critique (concerned with women readers) 

and a gynocritics (concerned with women writers).  The book examines the British women 

novelists since the Brontes from the point of view of women‟s experience. According to 
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Showalter while there is no fixed or innate female sexuality or female imagination, there is 

nevertheless a profound difference between women‟s writing and men‟s, and that a whole 

tradition of writing has been neglected by male critics. Showalter divides this tradition into 

three phases. 

 

 

 

1) FEMININE (1840-1880) –  

                    It includes Elizabeth Gaskell and George Eliot. In this phase women 

writers imitated and internalized the dominant male aesthetic standards which 

required that female authors remain gentlewomen. 

 

2) FEMINISTS (1880-1920) 

                    It includes radical feminist writers as Elizabeth Robins and Oliver 

Schreiber, who protest against male values and advocate separatist utopias and 

suffragette sisterhood. 

 

3) FEMALE (1920-onwards) 

                     It inherited characteristics of the female period and developed the idea of 

specifically female writing and female experience in a phase of self-discovery. For 

Showalter Rebecca West, Katherine Masefield and Dorothy Richardson were its most 

important early female novelists. 

 

In the same period that Joyce and Proust were writing novels of subjective 

consciousness, Richardson‟s equally long novels „Pilgrimage‟ took its subject female 

consciousness. Richardson consciously tried to produce elliptical and fragmented sentences 

in order to convey what she considered to be the shape and texture of the female mind.  In the 

early 70s a more angry tone occurs in the novels of Penelope Mortimer, Mariel Spark and 

Doris Lessing. Showalter‟s title indicates her debt to V. Woolf – a passion for women‟s 

writing and feminist research………… links both critics. Aware of the invisibility of 

women‟s lives, they are active in the essential work of retrieval, trying to find the forgotten 

precursors. Showalter criticizes Woolf for her retreat into denying her femaleness and for her 

elusive style. This exactly where Toril Moi disagree with Showalter, and where the focus of 

the opposition between Anglo-American and French critical feminism may be sharply 

perceived. For the French Woolf‟s refusal subversion of her strength whereas the Anglo-

American gynocritic wishes to centre on the female author and character,  and on female 

experience as the maker of authenticity which can be represented by way of the literary work. 
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A feature of the Showalter‟s work is its reluctance to engage and contain French 

theoretical initiatives for it is deconstructed by them. Paradoxically at the point when the 

gynocritics saw themselves as making women‟s experience  and culture positively visible 

and empowering, poststructuralist feminism textualizes sexuality and regards the whole 

project of women writing and writing about women as misconceived.  Showalter infuses 

optimism and purpose in her efforts to unify feminist criticism by proposing models of 

difference to rescue feminism from wilderness. 

1) BIOGRAPHICAL MODEL: 

                   Biological differences between man and woman have been the ground on 

which differential constructions have been built throughout man‟s history. Victorian 

physician believed that women‟s psychological functions diverted twenty percent of 

their creative energy from brain activity. Making biological differences, once again, a 

basic feminists reverse the theories , rejecting the theories, rejecting the woman as 

subordinate construction use this base for erecting massive theoretical framework that 

privileges women‟s experiences. The crucial difference is that today‟s biological 

oriented feminists wish to regard female body as a resource of creativity extending its 

range from limitations imposed on them by society. The text of women must focus on 

uniqueness of woman by interpreting  the women‟s brain as the womb containing 

source of production. The mother figure of women must be projected. 

 

2) LINGUISTIC MODEL: 

                        It means that through the mediums of language the areas of similarity 

and differences between men‟s and women‟s writing must be defined and categorized. 

Quoting Mary Jacobus n her essay Feminist Criticism in Wilderness, she urges 

women writer to reinvent the language that will establish the gynocritic character of 

language. Writers like Virginia Woolf commented sharply upon the traditional 

linguistic taboos imposed upon women and society‟s feeling of outrage if women 

spoke as they felt. It is this reality which is at the bottom of issue regarding for 

women‟s language. It is for this reason that French feminists give linguistic study a 

priority over other considerations and emphasize the need to develop „women‟s 

language‟. 

 

3) PSYCHOLOGICAL MODEL: 

                            The most essential and basic difference between men and women is 

perceived in psyche, „in the relation of gender to the creative process‟. French 

feminists have centered their study on Freudian Neo Freudian and Lacanian 

psychoanalytical theories seeking to uncover the role of oedipal phase and fantasy 

about genitals. These theories see women at disadvantage for which psychoanalysis 
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has the term „lack‟. Miller counters Freudian theory which asserts that women‟s 

unsatisfied desires and dreams are mainly erotic and these desires and dreams shape 

their texts and plots, whereas male desires and dreams egoistic. Miller feels such 

distance genderist and gynocritical study reveals „a repressed egoistic/ambitious 

fantasy in women‟s writing as well as in men‟s. The significance of feminist 

psychoanalysis for literary criticism is that there can be seen a literary bondage among 

„daughters and sisters‟ to show that psychodynamics of female bonding determine 

relationship not only among characters but also among writers. 

4) CULTURAL MODEL: 

                               A cultural theory foregrounds the separate women‟s, their social 

experiences and various ways in which they get expressed. Genda Lerner emphasizes 

the importance of examining the women‟s experience in its own terms. In her opinion 

history has largely ignored women and their feats, their roles and their attainments; 

there is a need to look into history all over again and focus on women centered 

inquiry and establish a female culture within the general culture shared by men and 

women. History would be dramatically different if seen through women‟s eyes. The 

model gives scope for women‟s voice to be presented and recognized in cultural 

history. 

 

According to Showalter there are two distinct modes of feminist criticism. 

They are, first, the ideological mode which is concerned with the „feminist as reader‟ 

and second, „the study of women as writer‟. 

 

1)   FMINIST AS READER: 

                                        It offers feminist readings of the text which consider the 

image and stereotypes of women in literature. Such reading also considers the 

omission and misconception about women in criticism. Showalter calls this „feminist 

reading‟ or „feminist critique‟. It is a mode of interpretations. 

2) WOMEN AS WRITERS: 

                                      Feminist criticism has gradually shifted its center from 

revisionary readings to sustained investigations of literature by women. Its subjects 

include- history, styles, and structure of writing by women, psychodynamics of 

female creativity, collective female career, and laws of female literary tradition. This 

specialized critical discourse is called „gynocritics‟. Unlike feminist critique, 

gynocritics offers many theoretical opportunities. 

  

 At the conclusion we can say that the emphasis in each country falls somewhat 

differently. English feminist criticism stresses oppression, French feminist criticism stresses 
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oppression, and American feminist criticism stresses expression. However all have become 

gynocritic. Thus Showalter's contributions to feminist criticism and women's studies have 

helped to influence the canon of British and American literature, bringing new visibility and 

legitimacy to often forgotten or under-appreciated female authors. 
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ABSTRACT 

 

Shakespeare‟s Othello is a tragedy of a Venetian black moor 

Othello who fails to understand the conspiracy of a white man, 

Iago who destroys his nuptial life for his mere suspicion that 

Othello has immoral relationship with his wife Emilia and 

makes Othello kill his „unfaithful‟ wife Desdemona. The present 

article explores the unconscious play of racism and image of 

black man in the unconscious mind of the white man as Othello 

is the only black man in the play. Fanonian and Freudian 

perspectives have been used to understand the unconscious 

motives of the characters. According to Elizabeth Nunez, not 

only Shakespeare but also critics of Othello like A.C. Bradley 

and Dr. Johnson had also been racist in their remarks on the 

character of Othello. Besides, there are two questions long 

debated that the present paper attempts to answer. These are: 

i) what was Iago‟s motive behind Othello‟s destruction? ii) 

What is it that propels Othello to that extent where he becomes 

insane and kills his beloved wife Desdemona whom he loves so 

passionately?  

 

Key Words: Black, White, Unconscious, Racism, Fanonian, Freudian Etc.  

 

Shakespeare wrote Othello between 1602 and 1604. It is the only domestic tragedy that he 

ever wrote. It is a tragedy of a Venetian black moor Othello who fails to understand the 

conspiracy of a white man, Iago who destroys his nuptial life for his mere suspicion that 

Othello has immoral relationship with his wife Emilia and makes Othello kill his „unfaithful‟ 

wife Desdemona. Shakespeare took the story of an unfortunate moor from Giraldi Cinthio‟s 

collection of tales; Hecatommithi(1565).There are number of critics like Dr. Johnson, A.C. 

Bradley, A.C. Swinburne and many others who have tried to analyze the play. Thomas 

Rymer has attacked the play for its improbabilities and for its failure to satisfy the demands 

of poetic justice (Muir 12) Dr. Johnson found the last scene unendurable(13) There is 

consensus of the critics like S.T. Coleridge, Charles Lamb, William Hazlitt, A.C. Bradley and 

many others that Iago‟s actions do not have any motive. Iago‟s malignity is motiveless. He 

was also compared with Satan and “the various motives that he acknowledges are mere 

rationalizations.”(15) 
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Adelman has argued that Othello has been „the victim of the racist ideology everywhere 

visible in Venice, an ideology to which he is relentlessly subjected‟ (Adelman 2).With the 

help of Fanonian theory, Elizabeth Nunez, in her article, shows that not only Shakespeare but 

also critics of Othello like A.C. Bradley and Dr. Johnson had also been racist in their remarks 

on the character of Othello. They treat him as an outsider and unequal match for Desdemona. 

She unravels the racial treatment of so called white world that Othello receives in the play. 

She provides the reader altogether a different angle to look at the play.  She concludes in the 

following words. 

„….I am triumphant in my conviction that Othello's tragic flaw was not his jealousy, 

but his inability to accept himself as equal to the white man-as worthy of his daughter, 

and worthy of her love. It is the tragedy of a man who outside of his world, his 

cultural milieu, is made to question his ability, his goodness, his character, because of 

the constant denial by others of his total-humanity. It is the tragedy of a Black man, 

relevant to those of us who, today, are forced to re-open the fundamental question, 

who am I? And I must find the courage to add: It is the tragedy of those of us Black 

people, who are crippled by paranoia.‟ (4) 

 

With above line of thinking, the present article tries to explore the unconscious play of racism 

and image of black man in the unconscious mind of the white man as Othello is the only 

black man in the play. The play describes the encounter of a black man with whites and his 

experiences as a black man in the white world. Besides, there are two questions long debated 

that the present paper attempts to answer. These are: i) what was Iago‟s motive behind 

Othello‟s destruction? In Othello‟s words “Why he hath thus ensnared my soul and body? 

(Act V, ii) In this scene when Othello poses this question, Iago does not tell anything. ii) 

What is it that propels Othello to that extent where he becomes insane and kills his beloved 

wife Desdemona whom he loves so passionately? 

 

In order to seek the answers to both of these questions, we have to analyze both of the 

characters with different perspectives. Fanonianand Freudian perspectives have been used to 

understand the unconscious motives of the characters. Iago‟s actions are based on mere 

suspicion that he takes it for surety. There are no strong evidences for his suspicion. His 

suspicion is that Othello has immoral relationship with his wife. He hates Cassio for his 

promotion as Lieutenant. He admits that he loves Desdemona however as she marries Othello 

he hates her too. He uses Roderigo as his “purse”. He deceives Emilia. However, as has been 

mentioned above, these are rationalizations that his conscious mind seeks. He proves his own 

description “I am not what I am” right by dominating and deceiving everyone.  

 

If we consider the character of Iago, Iago, as a speaking man lies, pretends and deceives 

others. Overtly he is the only one who knows what he is. But paradoxically even Iago also 

does not know what he is and what he wants. As a part of the white world, he is jealous of 

Othello for his dominance over whites. The roots of his jealousy can be traced by using 

Fanonian thought. Frantz Fanon, (1926-1961) anti-Colonial revolutionary in Algeria, would 

give evidences for his unconscious mind. He has given us the insights to understand the 

psyche of white man and black man when both of them come into contact with each other. In 

his book Black Skin and White Mask (1952) he argues that the Negro has created a Phobia in 
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white men. The Negro actually produces the fear and revulsion in white men and women. 

This culminates into Negrophobia. He further contends that the Negro is envied for his 

„Sexual potency‟ and yields a feeling of „Sexual inferiority‟ to the white man. Being a white 

man, this „Sexual inferiority‟ is the unconscious current that flows beneath every action of 

Iago. Othello, as a black moor appears to be the great threat to the white manhood of Iago. 

His incapability to have an appealing valour, physical strength, and virility that Othello has, 

leads him to destroy this black moor. In the first act itself, Iago and Roderigo describe 

Othello as sex-maniac who is having sex with Brabantio‟s daughter Desdemona. Their use of 

images like “An old black ram” and “A Barbary horse” signifies their sexual jealousy. Iago 

and Roderigo‟s hideous description of Othello as what Fanon calls “a biological danger” to 

white men again reemphasizes their „sexual impotency”. Let us consider a scenario. If 

Othello were not a General and being a common black moor if he had committed such 

(according to white men) a gross crime, he would have been lynched and even castrated by 

the white men. Bringing this fate on Othello is absolutely impossible for Iago, as he knows 

that politically Othello holds an important position and has been successful diplomat in state 

affairs. In Fanonian perspective, Iago, as a white man, has an unconscious wish to castrate 

Othello. However it is not possible in reality. So Iago indirectly castrates him by impelling 

him to kill his own wife. Ergo, it cannot be said that Iago did not have any motive behind 

destroying many people. In order to separate Othello from his love object Desdemona, he 

uses every other character as mere puppet. He overshadows rest of the characters. That‟s why 

it would be proper to say that Iago‟s malignity had an unconscious motive and that was to 

castrate a black moor. 

 

The second question that needs an answer is that why Othello kills Desdemona. Overtly the 

answer is he was made to perceive ugly reality in relation to Desdemona. Iago successfully 

befools Othello and by giving false evidence in the form of „a handkerchief‟, he makes him 

believe that Desdemona is unfaithful in true sense. He believes blindly that she has destroyed 

his honour and has made him a cuckold. However if we look at the killing of Desdemona by 

Othello and analyze the words at the time of her murder we can get the clues. Othello says: 

 It is the cause, it is the cause my soul: 

 

Let me not name it to you, you chaste stars! 

It is the cause. Yet I will not shed her blood, 

Nor scar that whiter skin of hers than snow, 

And smooth as monumental alabaster: 

Yet she must die, else she‟ll betray more men 

(Act V Scene ii) 

 

The above words are uttered before he kills Desdemona. He is actually giving the 

rationalization for her murder that he has received from Iago. He appears to convince his own 

soul that he should kill her. If we analyze the above words, there is, in Freudian terms, an 

“ambivalence of feeling”. Sigmund Freud (1856-1939), an Austrian psychoanalytical thinker 

has been influential for his ideas of the unconscious mind. Freud, in „Our Attitude towards 

Death‟, the second part of his essay „Thoughts for the Times on War and Death‟ (1915) 

describes our attitude towards death. In an attempt to explain it, he takes help of the primal 
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scene. He asserts that the law of „ambivalence of feeling‟ governs our emotional relations 

with those whom we love most. He further argues that our unconscious does not know its 

own death; however it always has a death wish for others and even for those who are loved 

ones. Our unconscious does not know a punishment other than the death itself no matter how 

trifle the crime is. What Freud means by „ambivalence of feeling‟ is the primeval man‟s 

attitude towards death. This primeval man, according to Freud, loved his close people and at 

the same time he saw in them a stranger too that he loathed and that aroused in him hostile 

feelings. We, as civilized men, share this ambivalence of feeling. We love someone 

passionately and at the same time hate our beloved ones.  In the above lines, Othello looks 

desperate to kill her but at the same time he knows it would be unbearable sight to see his 

beloved‟s blood. Therefore he smothers her. His perplexed mind to its extremity isn‟t ready 

to shed her blood or to give a scar to her whiter skin. In Othello‟s case, according to him, 

Desdemona‟s crime is not a trifle crime. It is the most heinous act that she has done to 

deceive the man who loves her most passionately. His love for Desdemona is evident when 

he meets her in Cyprus. Othello‟s words are:   

 

If it were to die, 

T‟were now to be most happy, 

My soul hath her contentso absolute 

That not another comfort like to this 

Succeeds in unknown fate (Act II,i) 

 

The lines describe the happiest moments of the play in the lives of the lovers in the course of 

the play. However in the latter half of the play, the love is replaced by sheer sexual jealousy. 

There is a mixture of feelings of cruelty and compassion, love and hate, faith and betrayal. He 

does not take a decision to kill himself. Rather he decides to kill Desdemona. The Freudian 

perspective answers this question that as mentioned above, Othello‟s unconscious could not 

think of his own death, because his unconscious already had a death wish for his beloved 

Desdemona. It is Iago who fuelled this unconscious wish and it is Othello‟s super ego that 

permits the murder. After realizing that he has done a great blunder and feeling unbearable 

agony and repentance, his superego asks him to kill himself. The play eventuates in the self 

killing of the black moor. 

 

In conclusion, what one can say is Shakespeare has conceived the character of Othello as 

masculine, brave, fearless, but at the same time someone who lacks rational thinking, and 

good judgment. He never comes to terms with his domestic life. He is painted as someone 

who is from exotic world, the world that is completely opposite of the European world. Not 

only Iago, Roderigo but also Brabantio and Emilia show their racial prejudices against black 

moor. Emilia too abuses Othello with these soubriquets as “the blacker devil” and “dull 

moor” Shakespeare‟s treatment is easily viewed as racist. He creates Othello as misfit in the 

white world. The only person who accepts him for what he is unfortunate Desdemona whom 

Othello rejects.  
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Abstract:

Information and Communication Technology (ICT) is used in all walks 

of life and education field is not exception for it. Computer technology has 

become one of the important parts of curriculum in the education system of 

World. It is believed that in the process of language teaching and learning ICT 

plays a vital role and ICT tools are used from KG to PG and even in Research 

too. ICT has changed the traditional ways of teaching and learning and 

brought reforms in education system. Technological and scientific progress in 

this era has created different application of teaching and learning. Almost in 

all the educational institution ICT tools are used and these tools have made 

lessons interesting and helped a lot in better delivery of knowledge and 

created the best experience of teaching and learning for both teachers and 

students.

Keywords: ICT, You Tube, Blog, Podcasting, Social Media

Introduction

In all ages language teaching has become challenge to the teachers and to 

overcome this challenge different methods of teaching have been adopted. In the 

context of India, form focused instructions are used to teach English language. So 

they adopted ‘Grammar-Translation Method’ in which the teacher used to explain 

every word to students in the native language to make them understand and learn 

English. There were other methods used such as bilingual method, direct method, 

audio-lingual method, the structural approach and the situational teaching. These 

traditional methods were based on the following principles:

-Focus on written language i.e. on grammar



-Emphasis on learning grammar

- Instructions are given in mother tongue 

- More importance is given to reading and writing skills

With changing time and specialized language learning needs, these methods failed to 

give the desired outcome expected from them. As with any other process, 

the demands and needs of language learning keep on changing and so should the 

methodology and approach. (Attar and Chopra, 2010)

Limitations of Traditional Methods of Language Learning

There are certain limitations of traditional methods. In learning any language 

four skills should be given equal importance and they should be taught. However 

traditional methods focused and emphasized mainly on the learning of grammar rule 

and vocabulary. The student tries to understand every single word and its 

grammatical form, because he/she believes it is essential for understanding the text.

Another important aspect which is neglected is the pronunciation. Students are not 

trained in pronunciation of the words as lot of importance is given on writing skill. 

Most importantly, traditional methods regarded language learning as transfer 

of knowledge with the help of board and rules rather than considering it as a skill, 

where learning of rules and vocabulary items in isolation could not produce the 

desired learning output. 

Use of e-learning tools of in teaching English 

Internet 

Internet provides variety of language materials. It improves the student's level 

of literacy in conducting on-line communication. It enables the student to interact 

with native and nonnative speakers all the time. It makes the learning process lively, 

dynamic, and interesting. It gives both the student and the teacher the power to work 

efficiently.  It provides resources for Teachers and describes the ways teachers can 

use to communicate with their peers, particularly through e-mail. It provides an 

overall picture of on-line distance education. It provides platform for on-line courses 

for students and teachers. However, it should be kept in mind that the internet does 

not mean the end of the blackboard, whiteboard, the course book, the tape-recorder 

or the OHP; it provides tremendous opportunities, stimuli and resources for not only 

teachers but also students.

YouTube 

You Tube can be used in teaching and learning of English. It can be used to 

teach four skills of language learning. There are ample videos which can be used for 

learning specific skills of learning English. These videos are taken from real life that 

is the reason they are useful in live classes. Apart from this through You Tube 

teacher can use the videos which are used in different countries for teaching English. 

Teacher has to select the video and he/she can show it to students and through this 

activity ha can get the desired results from students. There are certain links which can 

be used for learning skills of language. Following are some links which can be used 

in the classroom.

https://www.youtube.com/watch?v=EY0vwK7a2yg

https://www.youtube.com/watch?v=jS2skkVytUA

https://www.youtube.com/watch?v=5pRP7nM9z3Q

https://www.youtube.com/watch?v=0IFDuhdB2Hk 

https://www.youtube.com/user/JenniferESL

Video Conferencing (Skype)

Video conferencing is the best way of communicating with others who are at 

distant place because in it students can see and listen to other person simultaneously. 

Video conferencing despite a few flaws like dropped calls and all that is like 

experiencing something out of the classroom right now. Nowadays video conferences 

are now free for most types of calls. In the classroom Skype can be used for video 

conferencing. It provides ample possibilities for the teachers and students to 

collaborate with each other anywhere in the world. On Skype teachers can create 



lessons and he can connect his/her classroom to the world. Skype also promotes the 

English speaking confidence.

Social Media

Twitter, Facebook and Whatsapp are the gifts of technology. These are the 

social networking applications that could help in improving students’ English to a 

greater extent. These apps have got the unlimited power to engage the students in 

learning English. 

The teacher can use a dozen activities for using an online education technology tool 

to engage students in classroom activities to develop a better understanding of 

different concepts of LSRW. In all these Applications groups can be forms and 

learning activities can be conducted from anywhere. Teacher can online analyze the 

responses of the students and give immediate feedback.  The teacher can ask the 

students to select a word of the week and tweet it around the network requesting 

synonyms, homonyms, and antonyms of the word. Once all responses are received, 

the teacher can check them for accuracy and develop a link of the difficult words for 

strengthening the vocabulary of the students. The teacher can also conduct online 

discussion of different topics on these applications. It can be done with the students 

of the same classroom or the students of the different classrooms on the class twitter 

network. Apart from this there are other some social media sites which are 

exclusively dedicated to language learning. They are as follows: 

Babbel

Busuu

Livemocha

SharedTalk

iTalki

Smart-boards 

Nowadays Interactive whiteboards are used instead of traditional whiteboards. 

These boards have given teachers and students news ways of teaching and learning 

respectively. These tools provide a wide variety of learning styles. For instance, 

visual learners can watch as their teachers use the whiteboards to project visual 

elements, whereas audio learners can listen and have discussions. On the other hand, 

these boards have touch screen facility that allow the students to touch and interact 

with the board. Smart boards provide an opportunity to students for accessing online 

study material. Teachers can use the wide variety of online information sources such 

as knowledge databases, online video and news items to make their lessons 

knowledgeable and interesting. 

Podcasting 

In the current time students are using smart phone and computers for watching 

movies instead of going to theatres. Teacher can come into contact with these 

students through podcasts. A podcast is a series of digital-media files which are 

distributed over the Internet using syndication feeds for playback on portable media 

players and computers. Utilizing podcasts in the classroom is very easy. The teacher 

can download many free ESL podcasts on the Internet to use in class. Teacher can 

conduct variety of assignments regarding language learning using these podcasts. 

He/she can organize group discussion on the topic students viewed on the screen. He 

can also show students different videos in which language is used creatively and 

through these ways intonation and stress patterns are taught. Following are some 

links of podcasts: 

http://esl.culips.com/

http://www.podcastsinenglish.com/

https://www.eslpod.com/website/

http://www.fluentu.com/english/blog/esl-english-podcasts/



Blog

In recent times, blog writing has become popular in the fields of education. 

Educators can use a free platform such as BlogSpot, Word press, etc to host the blog. 

Teachers have their own blogs and they should encourage students to visit blogs 

frequently and they should respond the comments immediately. Students should be 

encouraged to post their writing homework on the blog instead of only giving it to 

the teacher.

Conclusion 

It is fact that English language is a global language and its importance is 

increasing day by day. In the era of technological advancement and competitiveness 

students need to have command over language and they should be enriched with four 

skills of language and because of this teachers cannot rely on the traditional teaching 

methods, they should turn to the new technology and tools i.e. ICT techniques and 

tools to teach English language.  
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Abstract 

 

Implicit Knowledge of the L2 is often defined as the intuitive and procedural knowledge that 

is normally accessed automatically in fluent performance and that cannot be verbalized. (R. 

Ellis, 2005). Explicit Knowledge is understood as the conscious and declarative knowledge of 

the L2 that is accessed during controlled processing and is potentially verbalizable (R. Ellis, 

2005). The Present article examines Implicit Knowledge of a Second Language (L2) of UG 

and PG students of Shivaji and Solapur Universities. The data for the present study is 

collected through the responses of the selected students to the questionnaires used and 

prepared for testing the role of Explicit L2 Knowledge in learning English. 

 

Key Words: Implicit Knowledge, Explicit Knowledge, Second Language Acquisition, etc. 

 

 

 

The importance to Explicit Knowledge in the theories of L2 acquisition is given by number 

of renowned scholars like Bialystok, R. Ellis, Hulstijn, Krashen etc. The idea that there are 

two types of knowledge that learners may possess about a second language, that is, Implicit 

and Explicit Language Knowledge, dates back to and underlies two early language learning 

theories put forth by Krashen and Bailystok. The purpose of this article is to examine Explicit 
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Knowledge of a Second Language (L2) of UG and PG students of Shivaji and Solapur 

Universities. 229 students of Under Graduate and Post Graduate Classes are selected from 

both the universities.  

 

Implicit and Explicit L2 Knowledge 

 Before talking about Implicit and Explicit L2 Knowledge, it is essential to know the 

meaning of the phrase ‘linguistic knowledge’. There are two positions regarding linguistic 

knowledge. The first position, based on the works of Chomsky, claims that linguistic 

knowledge consists of knowledge of the features of a specific language, which are derived 

from impoverished input (positive evidence) with the help of Universal Grammar (UG). This 

view of language is innatist and mentalist in orientation. It emphasizes the contribution of a 

complex and biologically specified language element in the mind of the learner. The second 

position, which is based on connectionist theories of language learning, and is advanced by 

cognitive psychologists such as Rumelhart and McClelland (1986), views linguistic 

knowledge as comprised of an elaborate network of nodes and internode connections of 

varying strengths that dictate the ease with which specific sequences or ‘rules’ can be 

accessed (Ellis, R. 2009: 10). These positions are generally presented as opposite to one 

another (e.g. Gregg, 2003), but in one important respect they are in agreement. Both the 

innatist and connectionist accounts of L2 learning view linguistic competence as consisting 

primarily of Implicit L2 Knowledge and see the goal of linguistic theory as explaining how 

this Implicit Knowledge is acquired. However, they differ in the importance that they attach 

to Explicit Knowledge. (Ellis, R. 2009: 11). 

Rod Ellis has attempted to identify the criteria that can be used to distinguish Implicit 

and Explicit L2 knowledge. There are seven dimensions which are used to distinguish 

Implicit and Explicit Knowledge. They are divided into two broad categories. One of them is 

‘representation dimensions’ and other is ‘processing dimensions’. The representation 

dimensions involve (a) Awareness, (b) Type of knowledge, and (c) Systematicity and 

certainty of L2 knowledge. The processing dimensions include (a) Accessibility of 

knowledge, (b) Use of L2 knowledge, (c) Self report and (d) Learnability.  

 

Representation dimensions: 

1. Awareness: There are two kinds of awareness, the unconscious awareness and 

conscious one. Karmiloff-Smith gave the distinction between them for the first time in 

1979. According to him, unconscious knowledge is connected with epilinguistic 

behaviour. It means one is able to recognise whether a sentence is grammatical or 

ungrammatical immediately but s/he may not know why a given sentence is 
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grammatical or ungrammatical and at the same time s/he may not know the 

grammatical rule that has been broken. Unconscious awareness is active in Implicit 

Knowledge and conscious awareness is active in Explicit Knowledge (Ellis 

2006:433).  

 

2. Type of knowledge: It is the second dimension which represents the difference 

between Implicit and Explicit Knowledge. Explicit Knowledge is like declarative 

knowledge and Implicit is like procedural knowledge. Declarative knowledge is 

encyclopadaedic in nature as far as grammatical features are concerned. Procedural 

knowledge is easily accessible and one can easily write or correct a sentence. It is 

activated very quickly without even thinking about the grammatical structure (Ellis 

2006:433).  

 

3. Systematicity and certainty of L2 Knowledge: According to Tarone (1982), (quoted 

in Ellis2006:433), once Implicit Knowledge is established in a learner’s interlanguage 

it becomes very systematic. Sorace (quoted in Ellis 2006: 433) says Explicit 

Knowledge tends to be imprecise, inaccurate and inconsistent.  

 

Processing dimensions:  

1. Accessibility of Knowledge: It concerns with the time needed to access Implicit and 

Explicit Knowledge when it is necessary. In the year 2002, Preston suggested that all 

L2 learners use two different types of grammar knowledge. One is deeply embedded 

and other resides more on the surface. According to Ellis (2006), first one is Implicit 

Knowledge and second one is Explicit Knowledge. Therefore, it means that deeply 

embedded (Implicit) Knowledge can be processed automatically and more on the 

surface (Explicit) Knowledge can be processed in much more controlled way. 

However, all researchers do not agree with the way Implicit and Explicit Knowledge 

is accessed. Hulstijn (2002) suggests that even though it may be possible to speed up 

the processing of Explicit Knowledge through practice there remains a fundamental 

difference between automated Explicit Knowledge and Implicit Knowledge. In 

contrast, DeKeyser (2003) argues that there is no functional difference between 

automated Explicit Knowledge and Implicit Knowledge (quoted in Ellis 2006: 433). 

2. Use of L2 Knowledge: The situation in which learners are asked to perform task 

affects the learners’ use of knowledge. It is proved that if an intermediate learner 

gives a lot of time to think about what to say, how to structure his/her 

sentence/utterance , his/her speech becomes more accurate. The reason for this result 



New Academia: An International Journal of English Language, Literature and Literary Theory 

 

(ISSN 2347-2073)                                             Vol. VI Issue I, Jan. 2017 

 

 

 

 http://interactionsforum.com/new-academia                                                                                            105 

 

is that if a learner is given a lot of time s/he gets access to Explicit Knowledge. And 

when the same learner is not given enough time and pressured to complete the task 

rapidly, his/her speech becomes less accurate and s/he uses Implicit Knowledge. 

3. Self Report: It refers to the capacity of a learner to justify the words and grammatical 

constructions s/he has used. In his study, Butler (2002) states that the all Japanese 

adults learning English gave an explanation for the choice of articles in a close task. 

They were able to tell whether the given sentence is correct or incorrect and 

simultaneously they can explain the grammatical rules, but often in non-technical 

language. However it is to be remembered that Implicit Knowledge cannot be 

verbalised and to verbalise any rule one has to form an explicit rule. This leads to the 

conclusion that self report is formed by using Explicit Knowledge (Ellis 2006: 434). 

4. Learnabilty: The point of learnabilty is very significant. It is believed that one can 

learn L2 explicitly at any age. On the other hand, Implicit Learning can only take 

place when the subject is young (Ellis 2006: 434). Munzo (2007) claimed that older 

learners learn explicitly better than young ones. However, Bialystok (1994) claims 

that ‘Explicit Knowledge can be learned at any age’, but that there are age-related 

limitations on L2 learners’ ability to learn. Krashen (1982) also argues that most 

learners are capable of learning only rules formally and functionally simple as 

Explicit Knowledge.  

 

Following are the main points that have emerged from this discussion of Implicit and 

Explicit L2 Knowledge (Ellis, R. 2009: 16) 

(1) Explicit Knowledge appears phylogenetically and ontogenetically later than Implicit 

Knowledge and it involves different access mechanisms.  

(2) Explicit Knowledge is neurologically distinct from implicit knowledge.  

(3) The question of whether the two types of knowledge are to be seen as dichotomous or 

continuous is a matter of controversy, but neurological evidence and current connectionist 

models of linguistic knowledge point to a dichotomy. (4) The question of the separateness of 

the representation of the two types of knowledge is independent from the question of whether 

the processes of Implicit and Explicit Learning are similar or different. This remains a 

controversial issue. It is likely, however, that learning processes and knowledge types are 

correlated to some degree at least.  

(5) While there is controversy regarding the interface of Explicit and Implicit Knowledge at 

the level of learning, there is wide acceptance that they interact at the level of performance. 

 

The Present Study: 
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The subjects who are chosen for the present study are UG and PG students of Shivaji 

and Solapur Universities. The mother tongue of the most of these students is Marathi. Most 

of the students have started learning English form their first standard as per the new 

education policy of Govt. of Maharashtra. They have learnt English as a second compulsory 

language up to 12 standards. Arts students continued to learn it in their three years course of 

graduation, while science and commerce students study it at first and third and at first and 

second years of their graduation course respectively. Apart from that, from 11 Standard 

English is used as the medium of instruction for Science students and for Commerce students 

from first year at the under graduation. The medium of instruction for PG students is English. 

So it can be said that the students who are selected for the present study have studied English 

language for more than 13 years in classrooms. 

For the present study, in all, 229 UG and PG students from Shivaji and Solapur 

Universities have been selected. The age of these students range from 20 to 28 and the 

average age is 21.0437. The students related to Arts, Commerce and Science faculties are 

randomly selected from the colleges and university departments affiliated to Shivaji and 

Solapur Universities. The following table shows the University-wise number of students 

selected for the research.  

Table 1 Distributions of Students 

 

Data Collection 

The data for the present study is collected through the responses of the selected 

students to the questionnaires used and prepared for testing the role of Explicit L2 

Knowledge in learning English. The three questionnaires are used and prepared for the 

present research. These questionnaires are administered to 229 students in their respective 

classrooms. These questionnaires are untimed tests. To collect the natural data for knowing 

the role of Explicit L2 Knowledge in learning English, students are also asked to write the 

very first response they think as the most appropriate to the situations given in the 

questionnaires. 

The Questionnaire/ Test Battery  

University Class Faculty Sex Residential 

Location 

Total 

UG PG Arts Commerce Science Male Female Rural Urban 

Shivaji 57 60 72 14 31 43 74 91 26 117 

Solapur 57 55 49 13 50 46 66 87 25 112 

Total 114 115 121 27 81 89 140 178 51 229 
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In the present research three questionnaires are used. Questionnaire 1 seeks to collect 

the background information about of the students. The Questionnaire II is the Untimed 

Grammaticality Judgement Test. It consists of 68 grammatically correct and incorrect 

sentences and it is designed to assess the Explicit Knowledge of English of the students. The 

Questionnaire III is Metalinguistic Knowledge Test. It is divided into two subparts. The first 

part includes 17 ungrammatical sentences and second part contains 16 sentences.  

 

The detailed discussion of the questionnaire is as follows: 

 

Questionnaire Part I 

This questionnaire tries to collect information about the selected students. The variables 

considered here are university and college students, their sex, age, category, class, faculty, 

medium of education, residential location, parents’ education, mother tongue and English 

studying year. As mentioned earlier these variables influence the process of acquisition of 

English language. Moreover, these variables are important, as they help to classify students 

on different dimensions like Shivaji University and Solapur University, UG and PG, Male 

and Female, Rural and Urban, family education background , faculty, students studying 

English from first or fifth standard, etc.  

 

Questionnaire Part II 

 As mentioned earlier, this questionnaire is prepared to examine the Explicit 

Knowledge of English language. This test is used and prepared to assess the Explicit 

Knowledge of the students as they get ample time to think over the given sentences and in the 

process they can recall the grammatical rules and recognise the grammatically correct or 

incorrect sentences.  Printed questionnaire is given to each student and they are asked to state 

whether the sentence is correct or incorrect and, after that, they also have to register the 

degree of certainty of their response. It means that they have to state whether they are ‘less 

than 50 % sure’ or ‘more than 50% sure’ or ‘100 % sure’ of their response. The grammatical 

categories examined in the tests are as follows: 

 

Sr. No Grammatical Category Distribution  

in the test (Item No.) 

1 Verb Complements  4,26,44,57 

2 Regular Past Tense  5,19,38,53 

3 Question Tag 6,36,49,64 

4 Yes/No question 8,22,39,61 
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5 Modal Verbs 9,18,32,47 

6 Unreal Conditions  10,28,41,56 

7 Since/For 1,11,17,34 

8 Articles 13,30,48,55 

9 Ergative Verbs 14,37,58,62 

10 Possessive S 15,33,43,52 

11 Plural S 16,40,54,63 

12 Third Person 7,20,25,59 

13 Relative Clauses  65,66,67,68 

14 Embedded Question  12,21,29,50 

15 Dative Alteration  3,23,31,49 

16 Comparatives  2,24,35,42 

17 Adverb Placement 27,45,46,60 

Table 2 Item distribution in the Timed Grammaticality Judgement Test 

 

Questionnaire Part III 

This part of the questionnaire is the untimed Metalinguistic Knowledge Test. It is 

divided into two sections. It aims at assessing the Explicit Knowledge of the students about 

English language. The first section of the questionnaire includes 17 ungrammatical sentences. 

The part of the sentence containing the error is underlined. The students are asked to find the 

correct statement, from the given four alternatives, that best explains the error. In this test it is 

believed that students read out the sentence and find the underlined part as the error in the 

sentence and the error is described in the four alternatives given. It is hypothesized that while 

finding out the best explanation for the underlined error, students use the explicit knowledge 

which is stored in their mind as they get enough time to register their response.The 

grammatical categories used in this test are as follows: 

Grammatical Category Distribution in the test 

(Item No.)  

Modal 1 

Verb Complement 2 

Third Person 3 

Unreal Condition 4 

Comparatives 5 

Indefinite article 6 

Ergative Verbs 7 

Possessive- s 8 
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Regular Past Tense 9 

Indefinite article 10 

Embedded Question 11 

Yes/No 12 

Adverb Placement 13 

Question Tag 14 

Since/For 15 

Dative Alteration 16 

Relative Pronoun 17 

Table 3 Item distributions in the Metalinguistic Knowledge Test (Section 1) 

 

It is hypothesized that while finding out the best explanation for the underlined error, 

students use the explicit knowledge which is stored in their mind as they get enough time to 

register their response.  

 The section II of the test is again divided into two subsections. In the first subsection 

of the test, a short passage is given and the students are asked to read the paragraph carefully 

and write down the various grammatical features asked for from the passage. The 

grammatical features used in the test are: definite article, verb, noun, preposition, passive 

verb, conditional verb, adjective, adverb, countable noun, indefinite article, relative pronoun, 

auxiliary verb, modal verb, past participle, finite verb, infinitive verb, agent, comparative 

form and pronoun. It is assumed that the students use their explicit grammatical knowledge to 

register their response. In the second subsection 16 sentences are given and the students are 

asked to underline the item requested in the bracket after the sentence. The grammatical 

features used in the test are: subject, indirect object, gerund, direct object, complement, object 

etc. This test, too, assesses the explicit grammatical knowledge of the students.  

These tests were designed keeping in mind the criteria which distinguish Implicit and 

Explicit Knowledge. It is predicted that each test would measure Explicit Knowledge. 

Following table sets out these predictions: 

 

Criterion  Untimed GJT Metalanguage 

Degree of Awareness Rule  Rule 

Time available  Unpressured  Unpressured 

Focus of attention Form Form 

Metalinguistic Knowledge Yes Yes 

4 Table Design features of the test (Ellis, R. 2005: 157) 
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Test Content 

The tests are designed to provide measures of learners’ knowledge of 17 English 

grammatical structures. The choice of the grammatical content is motivated by a number of 

factors. First and foremost, an attempt was made to select target language structures that were 

known to be universally problematic to learners (i.e. to result in errors).  For this, the SLA 

literature was consulted (e.g., Burt & Kiparsky, 1972). Second, the structures are selected to 

represent both early and late acquired grammatical features according to what is known about 

the developmental properties of L2 acquisition (e. g., Pienemann, 1989). Third, the structures 

are selected to represent a broad range of proficiency levels according to when they were 

introduced in ESL courses covering beginner, lower intermediate, upper intermediate, and 

advanced levels. Fourth, the structures are chosen to include both morphological and 

syntactic features (Bowles, Melissa A., 2005: 252). Following table lists the selected 

structures and summarizes their properties in terms of the various selection criteria.  

 

 

 

 

Structure Example of Learner Error Acquisition Pedagogic 

 introduction 

Type 

Verb 

Complements 

Dipak says he wants buying a car 

next week 

Early Lower 

intermediate 

S 

Regular Past 

Tense 

Sonali miss an interesting party last 

weekend. 

Intermediate Elementary/ 

lower 

intermediate 

M 

Question Tag  We will leave tomorrow, isn’t it? Late No clear focus at 

any level 

S 

Yes/No Question Did Anand visited his father 

yesterday? 

Intermediate Elementary/ 

lower 

intermediate 

M 

Modal Verbs  I must to brush my teeth now. Early Various levels M 

Unreal 

Conditions 

If he had been richer, she will marry 

him. 

Late Lower 

intermediate/ 

intermediate 

S 

Since and For Ranjana has been studying in 

Auckland for three years 

Intermediate Lower 

intermediate 

S 

Indefinite They had the very good time at the Late Elementary M 
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Articles party. 

Ergative Verbs Between 1990 and 2000 the 

population of India was increased. 

Late Various levels S 

Possessive S Leena is still living in her rich uncle 

house. 

Late Elementary M 

Plural S Mahesh sold a few old coin to a 

shop. 

Early No clear focus at 

any level 

M 

Third Person 

Subject Verb 

Concord 

Heera live with his friend Kajol. Late Elementary 

/lower 

intermediate 

M 

Relative Clauses The boat that my father bought it 

has sunk. 

Late Intermediate/ 

advanced 

S 

Embedded 

Questions  

She wanted to know why had he 

studied English. 

Late Intermediate S 

Dative 

Alteration 

The teacher explained Saurabh the 

answer. 

Late No clear focus at 

any level 

S 

Comparatives The building is more bigger than 

your house. 

Late Elementary/ 

intermediate 

S 

Adverb 

Placement 

She writes very well English. Late Elementary/ 

lower 

intermediate 

S 

Note: S=Syntactic, M=Morphological 

Table 5 Experimental grammatical structures (Ellis, R. 2005: 155) 

 

 

 

Analysis of the data 

The group-wise (5 groups) performance of the students, who are divided into five 

groups based on the percentage of the score they have obtained in the questionnaires II and 

III. Five groups are shown in the following table: 

 

Sl. No. Group Number Score in percentage (%) 

1 I 0-20 

2 II 21-40 

3 III 41-60 

4 IV 61-80 
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Table 6 Five Groups 

 

The percentage of the overall score of the students on the tests assessing Implicit 

Knowledge is discussed in the following histogram:  

 
 

                          Table 7 Group-wise Implicit Knowledge 

 

The score is converted into percentage and on the basis of this percentage the students 

are classified in five groups using the following table. The frequency of these groups i.e. the 

number of students pertaining to each is shown in the following table: 

 

 

 

 

 

5 V 81-100 
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Implicit Groups Implicit Score in % Frequency 

I 0-20 0 

II 21 -40 29 

III 41 – 60 181 

IV 61 – 80 17 

V 81 - 100 2 

 Total 229 

 

Table 8 Implicit Groups 

The table shows that a large number of students, i.e. 181, belong to Group III, while 

the least number of students, i.e. two, falls in Group V. 29 students belongs to II group and 17 

students are included in IV group. There are no students who get score between o and 20 for 

Implicit Knowledge. 

 With the help of the classification of students in these groups, the following part of 

the chapter explains the relation between the Implicit Knowledge of the students and their 

university, class, and residential location.   

 

University-wise Implicit Knowledge 

 Table 9 illustrates the group-wise Implicit Knowledge of the students from Shivaji 

and Solapur Universities.  

The table shows that, out of the total 229, 117 Students are from Shivaji and 112 

students are from Solapur Universities. Out of the total 117 students of Shivaji University, 

only one (1%) student scores the highest marks .i.e. between 81 and 100 %. The large 

numbers of students i.e. 88 (75%) have obtained marks between 41 and 60 %. The marks 

between 61 and 80 % have been received by only 14 (12%) students.14 (12%) students get 

the marks between 21 and 40 %.  

 

  Implicit Group 

Total Score obtained % 0-20 21 -40 41 - 60 61 - 80 81 - 100 

University Shivaji University 0 14 88 14 1 117 

% 0 12 75 12 1  
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Solapur University 0 15 93 3 1 112 

 % 0 13 83 3 1  

Total 0 29 181 17 2 229 

Table 9 Group-wise Implicit Knowledge: University- 

 

However, out of the total 112 students of Solapur University, the maximum numbers 

of students i.e. 93 (83%) have attained marks between 41 and 60 %. Only one (1%) student 

gets the highest marks i.e. between 81 and 100 %. The marks between 21 and 40 % have 

been obtained by 15 (13%) students and only three students (3 %) get the marks between 61 

and 80 %. The above table also shows that not a single student from both the universities get 

the least marks i.e. zero and 20 %.  

 

Class-wise Implicit Knowledge  

The table 10 shows the group-wise Implicit Knowledge of the students in relation to 

their class. It reveals that, out of the total 229, 114 are UG and 115 are PG students. Out of 

the total 114 UG students, only one (1%) student scores the highest marks .i.e. between 81 

and 100 %. The large numbers of students i.e. 85 (75%) have obtained marks between 41 and 

60 %. The marks between 61 and 80 % have been received by only seven (6%) students. 21 

(18%) students get the marks between 21 and 40 %.  

 

  Implicit Group 

Total 

 Score 

obtained % 

 

0-20 21 -40 41 - 60 61 - 80 81 - 100 

Class UG 0 21 85 7 1 114 

% 0 18 75 6 1  

PG 0 8 96 10 1 115 

 % 0 7 83 9 1  

 Total 0 29 181 17 2 229 

Table 10 Group-wise Implicit Knowledge-Class 

 

However, out of the total 115 PG students, the maximum numbers of students i.e. 96 

(83%) have attained marks between 41 and 60 %. Only one (1%) student gets the highest 

marks i.e. between 81 and 100 %. The marks between 21 and 40 % have been obtained by 
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eight (7%) students and 10 students (9 %) get the marks between 61 and 80 %. The table also 

shows that not a single student from both the classes get the least marks i.e. zero and 20 %.  

 

4.4.3 Residential Location-wise Implicit Knowledge 

The table 11 explains the group-wise Implicit Knowledge of the students from rural 

and urban areas. It shows that, out of the total 229, 178 students are from rural and 51 

students are from urban areas. Out of the total 117 rural students, only one (0.56) student 

scores the highest marks .i.e. between 81 and 100 %. The large numbers of students i.e. 143 

(80%) have obtained marks between 41 and 60 %. The marks between 61 and 80 % have 

been received by only 12 (7%) students. 22 (12%) students get the marks between 21 and 40 

%.  

 

 

 

 

  Implicit Group 

Total Score obtained % 0-20 21 -40 41 - 60 61 - 80 81 - 100 

Location Rural 0 22 143 12 1 178 

% 0 12 80 7 0.56  

Urban 0 7 38 5 1 51 

 % 0 14 74 10 2  

Total 0 29 181 17 2 229 

Table 11 Group-wise Implicit Knowledge: Residential Location 

 

However, out of the total 51 urban students, the maximum numbers of students i.e. 38 

(74%) have attained marks between 41 and 60 %. Only one (2%) student gets the highest 

marks i.e. between 81 and 100 %. The marks between 21 and 40 % have been obtained by 

seven (14%) students and only five students (10 %) get the marks between 61 and 80 %. The 

above table also shows that not a single student from both the areas get the least marks i.e. 

zero and 20 %.  

 

Conclusions: 

To conclude, after studying the analysis of the students, it can be said that Implicit 

Knowledge of the students of Shivaji University is either equal to or greater than that of 

students of Solapur University. The analysis of the UG and PG students shows that Implicit 
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Knowledge of the Postgraduate students is better than that of Undergraduate students. 

Residential Location wise study of the students reveals that rural students’ Implicit 

Knowledge is better than that of the urban students.  
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Abstract: 
 
Implicit Knowledge of the L2 is often defined as the intuitive and procedural knowledge that 
is normally accessed automatically in fluent performance and that cannot be verbalized. (R. 
Ellis, 2005). Explicit Knowledge is understood as the conscious and declarative knowledge of 
the L2 that is accessed during controlled processing and is potentially verbalizable (R. Ellis, 
2005). The Present article examines Explicit Knowledge of a Second Language (L2) of UG 
and PG students of Shivaji and Solapur Universities. The data for the present study is 
collected through the responses of the selected students to the questionnaires used and 
prepared for testing the role of Explicit L2 Knowledge in learning English. 
 
Keywords: Implicit Knowledge, Explciit Knowledge, Second Language Acquisition, etc. 
 

The importance to Explicit Knowledge in the theories of L2 acquisition is given by 
number of renowned scholars like Bialystok, R. Ellis, Hulstijn, Krashen etc. The idea that 
there are two types of knowledge that learners may possess about a second language, that is, 
Implicit and Explicit Language Knowledge, dates back to and underlies two early language 
learning theories put forth by Krashen and Bailystok. The purpose of this article is to examine 
Explicit Knowledge of a Second Language (L2) of UG and PG students of Shivaji and 
Solapur Universities. 229 students of Under Graduate and Post Graduate Classes are selected 
from both the universities.  
 
Implicit and Explicit L2 Knowledge 
 Before talking about Implicit and Explicit L2 Knowledge, it is essential to know the 
meaning of the phrase ‘linguistic knowledge’. There are two positions regarding linguistic 
knowledge. The first position, based on the works of Chomsky, claims that linguistic 
knowledge consists of knowledge of the features of a specific language, which are derived 
from impoverished input (positive evidence) with the help of Universal Grammar (UG). This 
view of language is innatist and mentalist in orientation. It emphasizes the contribution of a 
complex and biologically specified language element in the mind of the learner. The second 
position, which is based on connectionist theories of language learning, and is advanced by 
cognitive psychologists such as Rumelhart and McClelland (1986), views linguistic 
knowledge as comprised of an elaborate network of nodes and internode connections of 
varying strengths that dictate the ease with which specific sequences or ‘rules’ can be 
accessed (Ellis, R. 2009: 10). These positions are generally presented as opposite to one 
another (e.g. Gregg, 2003), but in one important respect they are in agreement. Both the 
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innatist and connectionist accounts of L2 learning view linguistic competence as consisting 
primarily of Implicit L2 Knowledge and see the goal of linguistic theory as explaining how 
this Implicit Knowledge is acquired. However, they differ in the importance that they attach 
to Explicit Knowledge. (Ellis, R. 2009: 11). 

 
Rod Ellis has attempted to identify the criteria that can be used to distinguish Implicit 

and Explicit L2 knowledge. There are seven dimensions which are used to distinguish 
Implicit and Explicit Knowledge. They are divided into two broad categories. One of them is 
‘representation dimensions’ and other is ‘processing dimensions’. The representation 
dimensions involve (a) Awareness, (b) Type of knowledge, and (c) Systematicity and 
certainty of L2 knowledge. The processing dimensions include (a) Accessibility of 
knowledge, (b) Use of L2 knowledge, (c) Self report and (d) Learnability.  
 
Representation dimensions: 

1. Awareness: There are two kinds of awareness, the unconscious awareness and 
conscious one. Karmiloff-Smith gave the distinction between them for the first time in 
1979. According to him, unconscious knowledge is connected with epilinguistic 
behaviour. It means one is able to recognise whether a sentence is grammatical or 
ungrammatical immediately but s/he may not know why a given sentence is 
grammatical or ungrammatical and at the same time s/he may not know the 
grammatical rule that has been broken. Unconscious awareness is active in Implicit 
Knowledge and conscious awareness is active in Explicit Knowledge (Ellis 
2006:433).  
 

2. Type of knowledge: It is the second dimension which represents the difference 
between Implicit and Explicit Knowledge. Explicit Knowledge is like declarative 
knowledge and Implicit is like procedural knowledge. Declarative knowledge is 
encyclopadaedic in nature as far as grammatical features are concerned. Procedural 
knowledge is easily accessible and one can easily write or correct a sentence. It is 
activated very quickly without even thinking about the grammatical structure (Ellis 
2006:433).  
 

3. Systematicity and certainty of L2 Knowledge: According to Tarone (1982), (quoted 
in Ellis2006:433), once Implicit Knowledge is established in a learner’s interlanguage 
it becomes very systematic. Sorace (quoted in Ellis 2006: 433) says Explicit 
Knowledge tends to be imprecise, inaccurate and inconsistent.  

 
Processing dimensions:  

1. Accessibility of Knowledge: It concerns with the time needed to access Implicit and 
Explicit Knowledge when it is necessary. In the year 2002, Preston suggested that all 
L2 learners use two different types of grammar knowledge. One is deeply embedded 
and other resides more on the surface. According to Ellis (2006), first one is Implicit 
Knowledge and second one is Explicit Knowledge. Therefore, it means that deeply 
embedded (Implicit) Knowledge can be processed automatically and more on the 
surface (Explicit) Knowledge can be processed in much more controlled way. 
However, all researchers do not agree with the way Implicit and Explicit Knowledge 
is accessed. Hulstijn (2002) suggests that even though it may be possible to speed up 
the processing of Explicit Knowledge through practice there remains a fundamental 
difference between automated Explicit Knowledge and Implicit Knowledge. In 
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contrast, DeKeyser (2003) argues that there is no functional difference between 
automated Explicit Knowledge and Implicit Knowledge (quoted in Ellis 2006: 433). 

2. Use of L2 Knowledge: The situation in which learners are asked to perform task 
affects the learners’ use of knowledge. It is proved that if an intermediate learner 
gives a lot of time to think about what to say, how to structure his/her 
sentence/utterance , his/her speech becomes more accurate. The reason for this result 
is that if a learner is given a lot of time s/he gets access to Explicit Knowledge. And 
when the same learner is not given enough time and pressured to complete the task 
rapidly, his/her speech becomes less accurate and s/he uses Implicit Knowledge. 

3. Self Report: It refers to the capacity of a learner to justify the words and grammatical 
constructions s/he has used. In his study, Butler (2002) states that the all Japanese 
adults learning English gave an explanation for the choice of articles in a close task. 
They were able to tell whether the given sentence is correct or incorrect and 
simultaneously they can explain the grammatical rules, but often in non-technical 
language. However it is to be remembered that Implicit Knowledge cannot be 
verbalised and to verbalise any rule one has to form an explicit rule. This leads to the 
conclusion that self report is formed by using Explicit Knowledge (Ellis 2006: 434). 

4. Learnabilty: The point of learnabilty is very significant. It is believed that one can 
learn L2 explicitly at any age. On the other hand, Implicit Learning can only take 
place when the subject is young (Ellis 2006: 434). Munzo (2007) claimed that older 
learners learn explicitly better than young ones. However, Bialystok (1994) claims 
that ‘Explicit Knowledge can be learned at any age’, but that there are age-related 
limitations on L2 learners’ ability to learn. Krashen (1982) also argues that most 
learners are capable of learning only rules formally and functionally simple as 
Explicit Knowledge.  

 
Following are the main points that have emerged from this discussion of Implicit and 

Explicit L2 Knowledge (Ellis, R. 2009: 16) 
(1) Explicit Knowledge appears phylogenetically and ontogenetically later than Implicit 
Knowledge and it involves different access mechanisms.  
(2) Explicit Knowledge is neurologically distinct from implicit knowledge.  
(3) The question of whether the two types of knowledge are to be seen as dichotomous or 
continuous is a matter of controversy, but neurological evidence and current connectionist 
models of linguistic knowledge point to a dichotomy. (4) The question of the separateness of 
the representation of the two types of knowledge is independent from the question of whether 
the processes of Implicit and Explicit Learning are similar or different. This remains a 
controversial issue. It is likely, however, that learning processes and knowledge types are 
correlated to some degree at least.  
(5) While there is controversy regarding the interface of Explicit and Implicit Knowledge at 
the level of learning, there is wide acceptance that they interact at the level of performance. 
 
The Present Study: 

The subjects who are chosen for the present study are UG and PG students of Shivaji 
and Solapur Universities. The mother tongue of the most of these students is Marathi. Most 
of the students have started learning English form their first standard as per the new 
education policy of Govt. of Maharashtra. They have learnt English as a second compulsory 
language up to 12 standards. Arts students continued to learn it in their three years course of 
graduation, while science and commerce students study it at first and third and at first and 
second years of their graduation course respectively. Apart from that, from 11 Standard 
English is used as the medium of instruction for Science students and for Commerce students 
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from first year at the under graduation. The medium of instruction for PG students is English. 
So it can be said that the students who are selected for the present study have studied English 
language for more than 13 years in classrooms. 

 
For the present study, in all, 229 UG and PG students from Shivaji and Solapur 

Universities have been selected. The age of these students range from 20 to 28 and the 
average age is 21.0437. The students related to Arts, Commerce and Science faculties are 
randomly selected from the colleges and university departments affiliated to Shivaji and 
Solapur Universities. The following table shows the University-wise number of students 
selected for the research.  

Table 1.1 Distribution of Students 
 
Data Collection 

The data for the present study is collected through the responses of the selected 
students to the questionnaires used and prepared for testing the role of Explicit L2 
Knowledge in learning English. The three questionnaires are used and prepared for the 
present research. These questionnaires are administered to 229 students in their respective 
classrooms. These questionnaires are untimed tests. To collect the natural data for knowing 
the role of Explicit L2 Knowledge in learning English, students are also asked to write the 
very first response they think as the most appropriate to the situations given in the 
questionnaires. 
 
The Questionnaire/ Test Battery  

In the present research three questionnaires are used. Questionnaire 1 seeks to collect 
the background information about of the students. The Questionnaire II is the Untimed 
Grammaticality Judgement Test. It consists of 68 grammatically correct and incorrect 
sentences and it is designed to assess the Explicit Knowledge of English of the students. The 
Questionnaire III is Metalinguistic Knowledge Test. It is divided into two subparts. The first 
part includes 17 ungrammatical sentences and second part contains 16 sentences.  
 
The detailed discussion of the questionnaire is as follows: 
 
Questionnaire Part I 
This questionnaire tries to collect information about the selected students. The variables 
considered here are university and college students, their sex, age, category, class, faculty, 
medium of education, residential location, parents’ education, mother tongue and English 
studying year. As mentioned earlier these variables influence the process of acquisition of 
English language. Moreover, these variables are important, as they help to classify students 
on different dimensions like Shivaji University and Solapur University, UG and PG, Male 
and Female, Rural and Urban, family education background , faculty, students studying 
English from first or fifth standard, etc.  
 
 
 

University Class Faculty Sex Residential 
Location 

Total 

UG PG Arts Commerce Science Male Female Rural Urban 
Shivaji 57 60 72 14 31 43 74 91 26 117 
Solapur 57 55 49 13 50 46 66 87 25 112 
Total 114 115 121 27 81 89 140 178 51 229 
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Questionnaire Part II 
 As mentioned earlier, this questionnaire is prepared to examine the Explicit 
Knowledge of English language. This test is used and prepared to assess the Explicit 
Knowledge of the students as they get ample time to think over the given sentences and in the 
process they can recall the grammatical rules and recognise the grammatically correct or 
incorrect sentences.  Printed questionnaire is given to each student and they are asked to state 
whether the sentence is correct or incorrect and, after that, they also have to register the 
degree of certainty of their response. It means that they have to state whether they are ‘less 
than 50 % sure’ or ‘more than 50% sure’ or ‘100 % sure’ of their response. The grammatical 
categories examined in the tests are as follows: 
 

Sr. No Grammatical Category Distribution  
in the test (Item No.) 

1 Verb Complements  4,26,44,57 
2 Regular Past Tense  5,19,38,53 
3 Question Tag 6,36,49,64 
4 Yes/No question 8,22,39,61 
5 Modal Verbs 9,18,32,47 
6 Unreal Conditions  10,28,41,56 
7 Since/For 1,11,17,34 
8 Articles 13,30,48,55 
9 Ergative Verbs 14,37,58,62 
10 Possessive S 15,33,43,52 
11 Plural S 16,40,54,63 
12 Third Person 7,20,25,59 
13 Relative Clauses  65,66,67,68 
14 Embedded Question  12,21,29,50 
15 Dative Alteration  3,23,31,49 
16 Comparatives  2,24,35,42 
17 Adverb Placement 27,45,46,60 

Table 1.2 Item distribution in the Timed Grammaticality Judgement Test 
 
Questionnaire Part III 

This part of the questionnaire is the untimed Metalinguistic Knowledge Test. It is 
divided into two sections. It aims at assessing the Explicit Knowledge of the students about 
English language. The first section of the questionnaire includes 17 ungrammatical sentences. 
The part of the sentence containing the error is underlined. The students are asked to find the 
correct statement, from the given four alternatives, that best explains the error. In this test it is 
believed that students read out the sentence and find the underlined part as the error in the 
sentence and the error is described in the four alternatives given. It is hypothesized that while 
finding out the best explanation for the underlined error, students use the explicit knowledge 
which is stored in their mind as they get enough time to register their response.The 
grammatical categories used in this test are as follows: 

Grammatical Category Distribution in the test 
(Item No.)  

Modal 1 
Verb Complement 2 
Third Person 3 
Unreal Condition 4 
Comparatives 5 
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Indefinite article 6 
Ergative Verbs 7 
Possessive- s 8 
Regular Past Tense 9 
Indefinite article 10 
Embedded Question 11 
Yes/No 12 
Adverb Placement 13 
Question Tag 14 
Since/For 15 
Dative Alteration 16 
Relative Pronoun 17 

Table 1.3 Item distribution in the Metalinguistic Knowledge Test (Section 1) 
 
It is hypothesized that while finding out the best explanation for the underlined error, 

students use the explicit knowledge which is stored in their mind as they get enough time to 
register their response.  
  
The section II of the test is again divided into two subsections. In the first subsection of the 
test, a short passage is given and the students are asked to read the paragraph carefully and 
write down the various grammatical features asked for from the passage. The grammatical 
features used in the test are: definite article, verb, noun, preposition, passive verb, conditional 
verb, adjective, adverb, countable noun, indefinite article, relative pronoun, auxiliary verb, 
modal verb, past participle, finite verb, infinitive verb, agent, comparative form and pronoun. 
It is assumed that the students use their explicit grammatical knowledge to register their 
response. In the second subsection 16 sentences are given and the students are asked to 
underline the item requested in the bracket after the sentence. The grammatical features used 
in the test are: subject, indirect object, gerund, direct object, complement, object etc. This 
test, too, assesses the explicit grammatical knowledge of the students.  

 
These tests were designed keeping in mind the criteria which distinguish Implicit and 

Explicit Knowledge. It is predicted that each test would measure Explicit Knowledge. 
Following table sets out these predictions: 

 
Criterion  Untimed GJT Metalanguage 
Degree of Awareness Rule  Rule 
Time available  Unpressured  Unpressured 
Focus of attention Form Form 
Metalinguistic Knowledge Yes Yes 
1.4 Table Design features of the test (Ellis, R. 2005: 157) 

 
Test Content 

The tests are designed to provide measures of learners’ knowledge of 17 English 
grammatical structures. The choice of the grammatical content is motivated by a number of 
factors. First and foremost, an attempt was made to select target language structures that were 
known to be universally problematic to learners (i.e. to result in errors).  For this, the SLA 
literature was consulted (e.g., Burt & Kiparsky, 1972). Second, the structures are selected to 
represent both early and late acquired grammatical features according to what is known about 
the developmental properties of L2 acquisition (e. g., Pienemann, 1989). Third, the structures 
are selected to represent a broad range of proficiency levels according to when they were 

www.the-criterion.com The Criterion: An International Journal In English ISSN: 0976-8165

Vol. 8, Issue I February 2017677

introduced in ESL courses covering beginner, lower intermediate, upper intermediate, and 
advanced levels. Fourth, the structures are chosen to include both morphological and 
syntactic features (Bowles, Melissa A., 2005: 252). Following table lists the selected 
structures and summarizes their properties in terms of the various selection criteria.  

 
Structure Example of Learner Error Acquisition Pedagogic 

 introduction 
Type 

Verb 
Complements 

Dipak says he wants buying a car 
next week 

Early Lower 
intermediate 

S 

Regular Past 
Tense 

Sonali miss an interesting party last 
weekend. 

Intermediate Elementary/ 
lower 
intermediate 

M 

Question Tag  We will leave tomorrow, isn’t it? Late No clear focus at 
any level 

S 

Yes/No Question Did Anand visited his father 
yesterday? 

Intermediate Elementary/ 
lower 
intermediate 

M 

Modal Verbs  I must to brush my teeth now. Early Various levels M 
Unreal 
Conditions 

If he had been richer, she will marry 
him. 

Late Lower 
intermediate/ 
intermediate 

S 

Since and For Ranjana has been studying in 
Auckland for three years 

Intermediate Lower 
intermediate 

S 

Indefinite 
Articles 

They had the very good time at the 
party. 

Late Elementary M 

Ergative Verbs Between 1990 and 2000 the 
population of India was increased. 

Late Various levels S 

Possessive S Leena is still living in her rich uncle 
house. 

Late Elementary M 

Plural S Mahesh sold a few old coin to a 
shop. 

Early No clear focus at 
any level 

M 

Third Person 
Subject Verb 
Concord 

Heera live with his friend Kajol. Late Elementary 
/lower 
intermediate 

M 

Relative Clauses The boat that my father bought it 
has sunk. 

Late Intermediate/ 
advanced 

S 

Embedded 
Questions  

She wanted to know why had he 
studied English. 

Late Intermediate S 

Dative 
Alteration 

The teacher explained Saurabh the 
answer. 

Late No clear focus at 
any level 

S 

Comparatives The building is more bigger than 
your house. 

Late Elementary/ 
intermediate 

S 

Adverb 
Placement 

She writes very well English. Late Elementary/ 
lower 
intermediate 

S 

Note: S=Syntactic, M=Morphological 
Table 1.5 Experimental grammatical structures (Ellis, R. 2005: 155) 
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Analysis of the data 
The group-wise (5 groups) performance of the students, who are divided into five 

groups based on the percentage of the score they have obtained in the questionnaires II and 
III. Five groups are shown in the following table: 
 
 
 
 
 
 
 
 
Table 1.6 Five Groups 
  

The percentage of the overall score of the students on the tests assessing Explicit 
Knowledge is discussed in the following histogram:  

 

 
                                   Table 1.7 Total Score of the students 

 
 
 
 
 
 
The score is converted into percentage and on the basis of this percentage, and the 

formula given in the table 5.1 the score is divided five groups. The frequency of these groups 
i.e. the number of students pertaining to each is shown in the following table: 

 
 
 
 
 
 

Sl. No. Group Number Score in percentage (%) 
1 I 0-20 
2 II 21-40 
3 III 41-60 
4 IV 61-80 
5 V 81-100 
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Table 1.8 Explicit Groups 
The above table explains that the highest numbers of the students, i.e. 185, belong to 

the group number III, whereas the least numbers of the students, i.e. 2, are included in the 
group number V. 35 students fall in the group number IV and group number II includes seven 
students.   
 With the help of the classification of students in these groups, the following part 
reveals the Explicit Knowledge of the students in terms of their university, class and 
residential location.   
 
University-wise  
 Table 1.9 presents the group-wise distribution of marks of the students from Shivaji 
and Solapur Universities.  
 

  Explicit Group 
Total  Score obtained % 0-20 21 -40 41 - 60 61 - 80 81 - 100 

University Shivaji University 0 5 88 23 1 117 
% 0 4 75 20 1  
Solapur University 0 2 97 12 1 112 

 % 0 2 87 11 1  
 Total 0 7 185 35 2 229 

Table 1.9 Group-wise responses: University 
The table 1.9 shows that, out of 229 students, 117 Students of Shivaji and 112 

students of Solapur Universities are selected. Two students get the highest marks i.e. between 
81 and 100 %.  Out of them, one (1%) student each belongs to both Universities. Seven 
students obtain the lowest marks i.e. between 21 and 40 %. Of all, two (2%) students are 
from Solapur and five (4%) are from Shivaji Universities. 35 students receive scores between 
61 and 80 %. Out of them, (23) 20 % students are from Shivaji and 12 (11%) students are 
from Solapur Universities. The highest number of students, 185, achieves marks between 41 
and 60 %. Out of them, 97 (87%) students belong to Shivaji and 88 (75%) students belong to 
Solapur Universities. 
 
 
 
 
 
 
 
 

Group 
Number 

Score in percentage (%) Frequency 

I 0-20 0 
II 21-40 7 
III 41-60 185 
IV 61-80 35 
V 81-100 2 
 Total 229 
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Undergraduate-Postgraduate  
The following table 1.10 presents the group-wise distribution of marks of the students 

from UG and PG: 
 

  Explicit Group 
Total  Score obtained % 0-20 21 -40 41 - 60 61 - 80 81 – 100 

 
Class 

Undergraduate 0 5 99 9 1 114 
% 0 4 87 8 1  
Postgraduate 0 2 86 26 1 115 

 % 0 2 75 23 1  
 Total 0 7 185 35 2 229 

Table 1.10 Group-wise responses: UG and PG 
 
The above table shows that, out of 229 students, 114 Students are from PG and 115 

students are from UG classes. 2 students get the highest marks i.e. between 81 and 100 %.  
Out of them, one (1%) student each belongs to both UG and PG classes. 7 students obtain the 
lowest marks i.e. between 21 and 40 %. Of all, five (4%) students are from UG and two (2%) 
students are from PG classes. 35 students receive scores between 61 and 80 %. Out of them, 
26 (23%) students are PG and nine (8%) are UG students. The highest number of students, 
185, achieves marks between 41 and 60 %. Out of them, 86 (75%) students belong to PG and 
99 (87%) students belong to UG classes. 
 
Residential Location  

The following table 1.11 presents the group-wise distribution of marks of the students 
from rural and urban areas. 

  Explicit Group 
Total  Score obtained % 0-20 21 -40 41 - 60 61 - 80 81 – 100 

 
Location 

Rural 0 7 150 20 1 178 
% 0 4 84 11 1  
Urban 0 0 35 15 1 51 

 % 0 0 69 29 2  
 Total 0 7 185 35 2 229 

Table 1.11 Group-wise responses: Residential Location 
The above table shows that, out of 229 students, 178 Students are from rural and 51 

students are from urban areas are selected. 2 students get the highest marks i.e. between 81 
and 100 %.  Out of them, one (1%) each belongs to both rural and urban areas. 7 students 
obtain the lowest marks i.e. between 21 and 40 % and all of them i.e. seven (4%) students are 
from rural area. 35 students receive scores between 61 and 80 %. Of all, 15 (29%) students 
are from urban and 20 (11%) students are from rural areas. The highest number of students, 
185, achieves marks between 41 and 60 %. Out of them, 150 (84%) students belong to rural 
and 35 (69%) students belong to urban areas. 
 
Conclusions: 

To conclude, after studying the analysis of the students, it can be said that Explicit 
Knowledge of the students of Solapur University is either equal to or greater than that of 
students of Shivaji University. The analysis of the UG and PG students shows that Explicit 
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Knowledge of the Undergraduate students is better than that of Post graduate students. 
Residential Location wise study of the students reveals that rural students’ Explicit 
Knowledge is either greater or equal to than that of the urban students.  
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Questionnaire I 
 

1. Name    :  
2. Sex    : Male / Female  
3. Age    : 
4. Category   : General/SC/ST/OBC/NT/SBC 
5. Name of the College and  

University   : 
 

6. Class    : Undergraduate/ Postgraduate 
7. Faculty    : Arts/Commerce/Science 
8. Medium of Education  : English/ Marathi 
9. Complete Address  :  

(also specify whether you belong to 
 urban or rural area)  

10. Parents’ Education of  :  
 Father:  SSC/ HSC/Graduation /Post graduation 
Mother:  SSC/ HSC/Graduation /Post graduation 

11. Parents’ occupation:  
a. Govt. Servant  b. Private Servant  
c. Businessman  d. Farmer  e. Labourer 

12. Mother Tongue  : Marathi / Hindi / Kannada 
13. From which Standard have you been studying English? – 1st / 5th  

 
 
 
 
Questionnaire II  
 
The Grammaticality Judgment Test Items (untimed versions). Read the following Sentences and mark (√) 
to indicate your choice 
 
Items 

1. I haven’t seen him for a long time.  
 
Grammatically Correct-      - Yes /   No 
Degree of Certainty: less than 50 %    - 
   More than 50%    - 
   100%     - 
 

2. I think that he is nicer and more intelligent than all the other students. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

3. The teacher explained the problem to the students. 
 
Grammatically Correct-     - Yes /   No 
 Degree of Certainty: less than 50 %   -  
   More than 50%   - 
   100%    - 

 
4. Dipak says he wants buying a car next week. 

 
Grammatically Correct-     - Yes /   No  
Degree of Certainty: less than 50 %   -  
   More than 50%   - 
   100%    - 
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5. Manoj completed his assignment and print it out.  

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

6. We will leave tomorrow, isn’t it?  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 

 
7. He plays soccer very well.  

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

8. Did Kiran completed her homework?  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

9. I must to brush my teeth now.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 

 
10. If he had been richer, she will marry him. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

11. He has been living in India since three years. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

12. Prashant wanted to know what I had told Jahangir. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 

 
13. They had the very good time at the party.  

 
Grammatically Correct-     - Yes /   No 
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Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 

14. Between 1990 and 2000 the population of India was increased. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
  

15. Leena is still living in his rich uncle house.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 
 

16. Mahesh sold a few old coins and stamp to a shop.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
 
 
 

17. I have been studying English since a long time. 
 
 Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%   - 
   100%    - 
  

18. I can to speak English very well.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

19. Sonali miss an interesting party last weekend. 
 
 Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

20. Kishor eats a lot of paneer. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   -  
 

21. Sunil wanted to know where I had been.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
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   More than 50%  - 
   100%   - 
 

22. Did Sarita cook dinner last night?  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

23. Ramesh reported the crime to the police.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

24. Manisha is taller than her sisters.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

25. Heera live with his friend Kajol.  
 
Grammatically Correct-     - Yes /   No 
 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

26. Kavita wants to buy a computer this weekend.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

27. She writes very well English.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

28. If she had worked hard, she would have passed the exam. 
 
Grammatically Correct-     - Yes /   No 
 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

29. Tushar wanted to know whether was I going.  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
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   100%   - 
 

30. I saw very funny movie last night. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

31. The teacher explained Saurabh the answer. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

32. I must finish my homework tonight. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

33. Kavita went to the school to speak to her children teacher.  
 
 Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
34. Ranjana has been studying in Auckland for three years.  

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

35. This building is more bigger than your house. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

36. That book isn’t very interesting, is it?  
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
37. Her English vocabulary increased a lot last year. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

38. Hameed received a letter from his father yesterday. 
 

www.the-criterion.com The Criterion: An International Journal In English ISSN: 0976-8165

Vol. 8, Issue I February 2017687

Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

39. Does Savita live in India? 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

40. Leena left some pens and pencils at school. 
 
 Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
41. If he hadn’t come to India, he will stay in Japan. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

 
42. My car is more faster and more powerful than your car. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

43. Pravin flew to Delhi to meet the President’s advisor. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

44. Pravin wants finding a new job next month. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

45. Sapna works very hard but earns very little. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

46. India is a very interesting country. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
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   100%   - 
 

47. I can cook Indian food very well. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

48. They enjoyed the party very much. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
49. The boys went to bed late last night, is it? 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

50. She wanted to know why had he studied English. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

51. He reported his father the bad news. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

52. Sanjay spoke to the professor’s secretary. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

53. Yuvraj stayed at home all day and finished the book. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

54. Supriya found some keys on the ground. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
55. They did not come at the right time. 
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Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
 

56. If he had bought a ticket, he might have won the prize. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

57. Nilesh says he wants to get married next year. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
58. An accident was happened on the motorway. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

59. Kaveri lives in Pune but work in Mumbai. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

60. She likes always watching television. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
61. Did Anand visited his father yesterday? 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 

 
62. Something bad happened last weekend. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

63. Madan bought two present for her children. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
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   100%   - 
 

64. She is working very hard, isn’t she? 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

65. The bird that my brother caught it has died. 
 
Grammatically Correct-    - Yes /   No 
Degree of Certainty: less than 50 %  - 

More than 50% - 
100%  - 

 
66. The boat that my father bought it has sunk. 

 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 

67. The book that Sneha wrote won the prize. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 
   100%   - 
 
 

68. The car that Vinay has rented is a Toyota. 
 
Grammatically Correct-     - Yes /   No 
Degree of Certainty: less than 50 %   - 
   More than 50%  - 

    100%   -   
 
 
 
 
 

Questionnaire III 
Metalinguistic Knowledge Test 
Part 1 
 
In this part of the test there are 17 sentences. All of them are ungrammatical. The part of the sentence containing 
the error is underlined. For each sentence, choose the statement that best explains the error. 
Mark ( √ ) a, b, c or d to indicate your choice. 
 
1. You must to wash your hands before eating. 
a. ‘Must’ is the wrong form of the imperative. 
b. Change to ‘must have to wash’ to express obligation. 
c. Modal verbs should never be followed by a preposition. 
d. After ‘must’ use the base form of the verb, not the infinitive. 
 
2. Santosh wants visiting Mumbai this year. 
a. ‘Visiting’ should be written in the base form. 
b. The verb following ‘want’ must be an infinitive i.e. ‘to visit’ 
c. We cannot have two verbs together in a sentence. 
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d. It should be ‘visit’ because the event is in the future. 
 
3. Mahesh work in a car factory. 
a. Work is a noun so it cannot have the subject ‘Mahesh’. 
b. We must use the present simple tense after a pronoun. 
c. We need ‘s’ after the verb to indicate third person plural. 
d. In the third person singular the present tense verb takes ‘s’. 
 
4. If Sarika had asked me, I would give her some money. 
a. Since ‘would’ is conditional, it should appear in the ‘if’ clause. 
b. The first clause contains impossible condition, so no need to use ‘would’. 
c. We must use ‘would have given’, because the event has already happened. 
d. Since it is hypothetical and unfulfilled condition, the verb in main clause should be in the past  
    conditional, i.e. ‘would have given’. 
 
5. Learning a language is more easier when you are young. 
a. ‘More’ is an adjective so we must use ‘easily’ not ‘easier’. 
b. The comparative ending of a two-syllable adjective is ‘er’ 
c. The ‘er’ ending indicates comparison, so ‘more’ is not needed. 
d. You cannot have two adjectives together in the same sentence. 
 
6. Sandhya grew some roses in her garden. 
a. The noun is countable, so after ‘some’ the plural form is inessential. 
b. The wrong adjective has been used before ‘roses’. 
c. A noun must always have ‘a’ or ‘the’ before it. 
d. Use ‘a few’ not ‘some’ with countable nouns. 
 
7. His school grades were improved last year. 
a. The verb ‘improve’ can never be used in the passive form. 
b. We should insert ‘by him’ after the verb to indicate the agent. 
c. Use ‘improved’ as the sentence refers to a specific event last year. 
d. The verb should be in active form even though the subject is not the agent. 
 
 
8. Mahesh lost his friend book. 
a. We need possessive “’s” to show that the friend owns the book. 
b. You cannot have two nouns next to one another in a sentence. 
c. The verb refers to a personal object, so must have an apostrophe. 
d. Insert ‘of’ before book to show that it belongs to the friend. 
 
9. Sneha happen to meet an old friend yesterday. 
a. It took place yesterday, so use a past tense verb ending. 
b. Third person singular verbs always have an ‘s’ ending. 
c. We don’t use a preposition after the verb ‘happen’. 
d. ‘Happen’ never follows the subject of a sentence. 
 
10. Because he was late, he called for taxi. 
a. Insert ‘a’ before taxi because it is not a specific one. 
b. Use ‘some taxis’ because taxi cannot be singular. 
c. We must always use ‘the’ before countable nouns. 
d. Use the definite article because the taxi is unique. 
 
11. They were interested in what was I doing. 
a. In embedded questions the word order is the same as that in statements. 
b. Change the word order, because ‘what’ is always followed by a pronoun. 
c. Interrogative clause cannot be embedded. 
d. The clause ‘What was I doing’ should be followed by a question mark. 
 
12. Does Laxman owns a Chinese car? 
a. No need to use auxiliary verb ‘does’. 
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b. We must use the base form of verb after ‘do/does’. 
c. Use ‘have’ or ‘has’ instead of ‘does’. 
d. The word order changes when we use the question form. 
 
13. Savita likes very much her new job. 
a. Adverbial phrases should occur before verbs. 
b. An adverb should not come between a verb and its object. 
c. The phrase ‘very much’ is incorrect. 
d. The adverbial phrase must always precede the verb. 
 
14. They have already finished, isn’t it? 
a. We cannot use ‘it’ because the main verb ‘finish’ does not have an object. 
b. ‘have’ should be used instead of ‘is’ in all question tags referring to past time. 
c. The tag question should be positive because the main verb is in the affirmative. 
d. The form of the question tag must relate to the subject and verb in the main clause. 
 
15. He has been saving money since 10 years. 
a. The wrong conjunction has been used in the time clause. 
b. We cannot use ‘since’ because the exact date is not specified. 
c. It should be ‘year’ not ‘years’. 
d. Use definite article before ‘10 years’. 
 
16. I explained my friend the rules of the game. 
a. The indirect object must never precede the direct object of a verb. 
b. The verb ‘explain’ can have only one object, i.e. direct object, and the indirect object ‘my friend’ should 
precede a preposition. 
c. ‘Explain’ is an intransitive verb. 
d. Use present tense ‘explain’, not the past. 
 
17. The cake that you baked it tastes very nice. 
a. Omit ‘that’ when the relative pronoun is subject of the clause. 
b. We should use ‘which’ instead of ‘that’ when referring to things. 
c. Omit ‘it’ in the relative clause because it refers to same thing as ‘that. 
d. Omit ‘that’ when using ‘it’ in the relative clause to avoid having two. 
 

Part 2 
Adapted from Alderson et al. (1997) 

 
1. Read the passage below. Find ONE example in the passage for each of the grammatical features listed 

in the table. Write the examples in the table in the spaces provided. The first one is done for you.  
Note: it may be possible to choose the same example to illustrate more than one grammatical feature.  
 

The materials are delivered to the factory by a supplier, who usually has no technical 
knowledge, but who happens to have the right contacts. We would normally expect the materials 
to arrive within three days, but this time it has taken longer. 

 
Grammatical feature Example 
definite article /  
Verb  
Noun  
Preposition  
passive verb  
conditional verb  
Adjective  
Adverb  
countable noun  
indefinite article  
relative pronoun  
auxiliary verb  
modal verb  
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past participle  
conjunction  
finite verb  
infinitive verb  
Agent  
comparative form  
Pronoun  
 
2. In the following sentences, underline the item requested in brackets: 

1. Poor little Samadhan stood out in the snow. (SUBJECT) 
2. The woman gave him some money. (INDIRECT OBJECT) 
3. Hunting tigers is dangerous. (GERUND)  
4. The policeman chased Joe down the street. (DIRECT OBJECT) 
5. I bought a new pair of running shoes. (GERUND)  
6. The boy plays cricket. (SUBJECT) 
7. He is the boss. (COMPLEMENT)  
8. Rohan puts a lot of garlic in his food. (SUBJECT) 
9. Nancy is the winner. (COMPLEMENT)  
10. Rahul and Saurabh study in the same school. (SUBJECT) 
11. She kicked him.(OBJECT) 
12. She is good at painting. (GERUND) 
13. I prefer my coffee black. (COMPLEMENT) 
14. One of life's pleasures is having breakfast in bed. (GERUND)  
15. She named the baby Bruce. (COMPLEMENT) 
16. I learned to play football (OBJECT) 

 

www.the-criterion.com The Criterion: An International Journal In English ISSN: 0976-8165

Vol. 8, Issue I February 2017694



10/31/2020 Vol. VII Issue I Jan. 2018 - Interactions Forum

https://interactionsforum.com/neo-academia-issues-2018/vol-vii-issue-i-jan-2018 1/5

VOL. VII ISSUE I JAN. 2018

New Academia: An International Journal of English
Language and Literary Theory  (E-ISSN 2347-2073)

Volume VII Issue I Jan. 2018

(Peer reviewed and Refereed UGC Journal. No. 44829)  
(http://www.ugc.ac.in/journallist/subjectwisejurnallist.aspx?

tid=TmV3IEFjYWRlbWlh&&did=Q3VycmVudCBUaXRsZXM)

Editor:   Dr. Sachin Londhe

 

Contents

1. An Analysis of Migratory Slavery in the Novel ‘Paradise’ by Abdulrazak Gurnah

(/images/pdfs/newacademia/v7/i1/Rajesh-Thakur-.pdf)

Rajesh Thakur 1

2. Revisiting the Problems of Identity and Migration: A Critical Study of Julia Alvarez’s How the Garcia Girls

Lost their Accents (/images/pdfs/newacademia/v7/i1/Lovleen-Kaur-Baidwan-.pdf)

Lovleen Kaur Baidwan 7

3. Narration vs. Metanarrative in Ian McEwan’s Atonement Rasool Rahimi

(/images/pdfs/newacademia/v7/i1/Rasool-Rahimi-.pdf)

Rasool Rahimi 15

4. “Pain was not only endurable, it was sweet”: Re-memory and Healing in The Bluest Eye

(/images/pdfs/newacademia/v7/i1/Kei-Okajima-.pdf)

Kei Okajima 21

5. An Analysis of Errors in Descriptive Writing of Tribal Learners in Attapadi Region

(/images/pdfs/newacademia/v7/i1/A�a-Nazar.pdf)

A�a Nazar

Dr. C. Alamelu 39

6.Confrontation on Modernism or Postmodernism Changes after the World War

(/images/pdfs/newacademia/v7/i1/Suman-Rajest.pdf)

S.Suman Rajest 50

Interactions Forum (/)

10/31/2020 Vol. VII Issue I Jan. 2018 - Interactions Forum

https://interactionsforum.com/neo-academia-issues-2018/vol-vii-issue-i-jan-2018 2/5

7. Electra Complex in the Poetry of Anne Sexton and Sylvia Plath: A Yardstick of Gender Politics

(/images/pdfs/newacademia/v7/i1/Subrata-Chandra-Mozumder-.pdf)

Subrata Chandra Mozumder 77

8. “Somerset Maugham: a Conjurer of Short Stories” (/images/pdfs/newacademia/v7/i1/Sudha-Sai.pdf)

 Dr. B.Sudha Sai 90

9. Globalization V/s Ethnicity: Manifesting the Identity with Race and Culture in Picture Books

(/images/pdfs/newacademia/v7/i1/Sheme-Mary.pdf)

Sheme Mary P.U.

Dr. Anto Thomas C 99

10. Glocalization in Bharati Mukherjee’s Novel: Miss New India (/images/pdfs/newacademia/v7/i1/Sushil-

Deshmukh.pdf)

Sushil A. Deshmukh 106

11. 'Civilized Barbarity' : Exploring Lord of the Flies in Postcolonial Discourse

(/images/pdfs/newacademia/v7/i1/Dr-A-M-Sarawade.pdf)

Dr. A. M. Sarawade 115

12. “A Well-told Lie”: Auto�ction and Local History in Michael Ondaatje’s Running in the Family

(/images/pdfs/newacademia/v7/i1/Lakshmi-A.pdf)

Lakshmi A K

Dr. W. S. Kottiswari 123

13. Bond’s Bond with Nature (/images/pdfs/newacademia/v7/i1/Ajmal-Sameed.pdf)

Mr.Ajmal Sameed 131

14. Connection and Heterogeneity in John Ashbery’s Self-Portrait in a Convex Mirror: - A study in light of

Rhizome Theory and within the canon of Postmodernism (/images/pdfs/newacademia/v7/i1/Ashutosh-

Biswal.pdf)

Ashutosh Biswal 139

15. The Theme of ‘Self-discovery’ in Joseph Conrad’s ‘The Secret Sharer’

(/images/pdfs/newacademia/v7/i1/Dr-Mane.pdf)

Dr. Prabhanjan Mane 152

16. The Lure of the Other: Feminine Consciousness in Mulk Raj Anand's The Old Woman and the Cow

(/images/pdfs/newacademia/v7/i1/Dr-Archana.pdf)

Dr. Archana 158

17. The Art of Restitution: Wright‘s Tryst with Modernism in Native Son

(/images/pdfs/newacademia/v7/i1/Bhumika-Sharma.pdf)

1

Interactions Forum (/)



10/31/2020 Vol. VII Issue I Jan. 2018 - Interactions Forum

https://interactionsforum.com/neo-academia-issues-2018/vol-vii-issue-i-jan-2018 3/5

Dr. Bhumika Sharma 167

18. Female Body as a Site of Exploitation in Amrita Pritam’s “Pinjar”

(/images/pdfs/newacademia/v7/i1/Preeti-Pareek.pdf)

Dr Preeti Pareek 180

19. Glimpse of Di�erent Religions and Philosophers in Shakespearean Plays

(/images/pdfs/newacademia/v7/i1/Anisha-Gupta.pdf)

Anisha Gupta 186

20. Janamtip: A Female-Centered Novel by Ishwar Petlikar

(/images/pdfs/newacademia/v7/i1/Bhagvanbhai-Chaudhari.pdf)

Dr. Bhagvanbhai H.Chaudhari 192

21. Implicit and Explicit Model of Second Language Acquisition: A Study

(/images/pdfs/newacademia/v7/i1/sachin_Paper_1.pdf)

Dr. Sachin Vaman Londhe 198

 

Search ...

NEW ACADEMIA - ALL ISSUES

VOLUME IX 2020  (/VOLUME-IX-2020)

VOLUME VIII 2019  (/2019)

Volume VII 2018

Volume VI 2017

Volume V 2016

Volume IV 2015

Volume III 2014

Volume II 2013

Volume I 2012

Interactions Forum (/)

10/31/2020 Vol. VII Issue I Jan. 2018 - Interactions Forum

https://interactionsforum.com/neo-academia-issues-2018/vol-vii-issue-i-jan-2018 4/5

CALL FOR PAPERS - NEW ACADEMIA

Send your contribution to 

newacademia.if@gmail.com (mailto:newacademia.if@gmail.com)

Deadlines for submissions 

Submissions are accepted all the year. The Deadlines for the issues are as follows.

Issue I     (January) : 25th Dec.  

Issue II          (April) : 25th March 

Issue III         (July) : 25th June 

Issue IV  (October) : 25th Sept.

SPECIAL ISSUES  (/SPECIAL-ISSUES)

^ *Click / Hover above

SPONSORED SEARCHES

Impact Factor of Journals

Help Me Write a Summary

Short Story Writing 5 Year Impact Factor Novels to Read

PUBLISHED BY

Barloni Books 

19 - Bhosale Garden 

Rambag Colony, Near Hotel Pooja 

MIT Road, Kothrud 

Pune - 411038 

Maharashtra 

India

SEARCH

Search ...

QUICK LINKS

Interactions Forum (/)



New Academia: An International Journal of English Language, Literature and Literary Theory 

 

(E-ISSN 2347-2073) (U.G.C. Journal. No. 44829)             Vol. VII Issue I, Jan. 2018 

 

 

 

 http://interactionsforum.com/new-academia                                                                                            198 

 

IMPLICIT AND EXPLICIT MODEL OF SECOND LANGUAGE ACQUISITION: A 

STUDY 

 

Dr. Sachin Vaman Londhe 

Assistant Professor 

K. N. Bhise Arts, Commerce and Vinayakrao Patil Science College, 

Bhosare (Kurduwadi) 

londhesan1729@gmail.com 

 

Abstract 

The present article seeks to study the Implicit and Explicit model of SLA devised and 

implemented by number of scholars in the field of Second Language Acquisition. The 

distinction concerning Implicit/Explicit Learning and Knowledge is initiated in Cognitive 

Psychology and it is studied accordingly. According to Anderson (1980:7) Implicit Language 

Learning takes place without intention and awareness, and Explicit Language Learning takes 

place with intension and awareness. There are seven dimensions which are used to 

distinguish Implicit and Explicit Knowledge. The differences between Implicit and Explicit 

Learning, Implicit and Explicit Knowledge are all related to what has been called the 

‘interface issue’. 

Key Words: SLA, Cognitive Psychology, Implicit, Explicit learning and Knowledge etc. 

 

 The distinction concerning Implicit/Explicit Learning and Knowledge is initiated 

in Cognitive Psychology and it is studied accordingly. The goal of cognitive psychology is to 

understand the nature of human intelligence and how it works in us (Anderson: 1980: 4). In 

the Western Civilization, interest in human cognition can be traced back to the ancient 

Greeks. Plato and Aristotle, in their discussions of the nature and origin of knowledge, 

pondered on the nature of ‘memory’ and ‘thought’. These early discussions on the nature of 

knowledge were philosophical in nature and finally turned into a centuries-long debate. There 

were two positions regarding the origin of the knowledge. The empiricists, the antagonists of 

Cognitive Psychologists, believed that the source of all knowledge is experience, and the 

nativists, or rationalists, argued that children come into the world with a great deal of 

knowledge. The debate reached to its height during the seventeenth, eighteenth and 

nineteenth centuries. British philosophers like Locke, Hume and Mill favoured the empiricist 

view and continental philosophers like Descartes and Kant favoured the nativist view. 
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Though these arguments were core at their philosophical level, they frequently slipped into 

psychological speculations about human cognition (Anderson: 1980: 6). 

 According to Anderson (1980:7) Cognitive Psychology, like many other 

sciences, did not make progress because of egocentric, mystical and confused attitude of the 

people about themselves and their own nature. Till the 19
th

 century, it was unbelievable that 

the workings of the human mind could be analyzed scientifically. As a result, Cognitive 

Psychology as a science is only 100 years old and therefore lags far behind from other 

sciences in sophistication.  

 Anderson states that there are three main influences which contribute to the 

development of modern Cognitive Psychology (Anderson: 1980: 8-10). They are as follows: 

1. Information Processing Approach- This approach is grown out of human-factors work 

(human skills and performance) and information theory. 

2. Developments in computer science-The developments in computer science made 

indirect influence on modern development of Cognitive Psychology. A number of 

concepts have been taken from computer science and used in psychological theories.  

3. Linguistics – During the 1950s, Chomsky began to develop a mode of analyzing the 

structure of language.  

 Cognitive psychologists show the difference between Implicit and Explicit 

Learning in two major ways: 

1.  In the process of Implicit Learning there is no demand of central attention. As N. 

Ellis (2008: 125) puts it, ‘generalizations arise from conspiracies of memorized 

utterances collaborating in productive schematic linguistic productions’. It takes 

place unconsciously and the resulting knowledge is subsymbolic (it is not 

represented in explicit form), reflecting statistical sensitivity to the structure of the 

learned material (Ellis. R, 2009: 3). On the contrary in the process of explicit 

learning there is a heavy demand on working memory and it requires 

remembering facts. It takes place consciously and the resulting knowledge is 

symbolic in nature (Ellis. R, 2009: 3). 

2. In the process of Implicit Learning learners are unaware about the learning when 

it takes place. However, it is seen in the behavioural responses of the learner. Thus 

learners cannot articulate what they have learned. On the other hand, in explicit 

learning learners are aware of the learning when it takes place and they can voice 

the learned content/ material (Ellis. R, 2009: 3).    

There is a controversy in cognitive psychology regarding the independent existence of 

Implicit and Explicit learning systems. This controversy is seen in a collection of papers 

addressing the role of consciousness in learning (Jimenez, 2003). Shanks (2003) states that 
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there was no convincing evidence that shows Implicit Learning is functionally or neurally 

separate from Explicit Learning and that it was misguided to look for such dissociation. He 

proposed an alternative view that there is a single knowledge source that underlies 

performance and the apparent differences in performance are due to ‘subtle differences 

between the retrieval processes recruited by the tests’ (p. 36). 

Nick Ellis’s in his edited book Implicit and Explicit Learning of Languages (1994) 

advocates the importance of the Implicit/Explicit distinction for Language Learning (both 

first and second). In the introduction, Ellis gives in the simplest way the distinction between 

Implicit and Explicit Learning: 

Some things we just come able to do, like walking, recognizing happiness in 

others, knowing that ‘th’ is more common than ‘tg’ in written English, or 

making simple utterances in our native language. We have little insight into 

the nature of the processing involved; we learn to do them implicitly like 

swallows learn to fly. Other of our abilities depend on knowing how to do 

them, like multiplication, playing chess, speaking pig Latin, or using a 

computer programming language. We learn these abilities explicitly like 

aircraft designers learn aerodynamics. (Ellis. N, 1994: 1) 

When the researchers in SLA realise that the distinction can be made between Implicit 

and Explicit Learning of an L2 and between Implicit and Explicit L2 Knowledge, they have 

focussed on identifying the processes involved in the two types of learning, how they interact, 

and how they can be externally manipulated through instruction (2009: 6). 

Rod Ellis assumes that Implicit/Explicit Learning and Implicit/Explicit Knowledge 

are related but as they are distinct concepts so they need to be separated. Implicit/Explicit 

Learning is related to the processes involved in learning and Implicit/Explicit Knowledge is 

related with the products of learning. He says that it is possible that learners will think on the 

knowledge that they have acquired implicitly (i.e. without metalinguistic awareness) and then 

develop an Explicit representation of it. He further says that it is also possible that Explicit 

Learning focussed at one linguistic feature may result in the incidental implicit learning of 

some other linguistic feature. In the case of SLA, implicit and explicit learning have been 

examined by the product of learning i.e. L2 knowledge gained by the learners. For this 

reason, the present study focuses on ‘knowledge’ rather than ‘learning’. 

Moreover, the distinction between Implicit and Explicit L2 Knowledge has been 

included in information-processing model. This model views knowledge as related to, but 

independent of, language use. It is acquired when learners engage in active processing of the 

L2 input they are exposed to. They reflect on the knowledge in gradual and dynamic way and 

build their interlanguages. The important processes involve here are those concerning to 
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attention to form (i.e. noticing and noticing-the-gap), rehearsal in short term memory, 

integration into long-term memory and monitoring (Ellis 2008). 

Schmidt also states that learning has to be differentiated from instruction. According 

to him, implicit instruction may not result in implicit learning and explicit instruction may not 

lead to explicit learning. Teachers might hope that implicit instruction leads to implicit 

learning and explicit instruction leads to explicit learning, but learners have their individual 

minds and they may follow their own inclinations, irrespective of the nature of the instruction 

they receive (Allwright, 1984).  

In the following section three distinctions are discussed: (1) Implicit and Explicit 

Learning, (2) Implicit and Explicit Knowledge and (3) Implicit and Explicit instruction. This 

helps to understand the nature of the relationship between Implicit and Explicit Knowledge.  

 

2.1 Implicit and Explicit L2 Learning 

As stated earlier Implicit Language Learning takes place without intention and 

awareness. But there is a disagreement regarding whether any learning is possible without 

some degree of awareness. This leads to the important question about the meaning of 

‘awareness’. To reach to the exact meaning of awareness, Schmidt (1994, 2001) distinguishes 

it into two types: (1) awareness as noticing, and (2) metalinguistic awareness. Awareness as 

noticing involves perception and conscious attention to ‘surface elements’ and metalinguistic 

awareness consists of analysis and awareness of the underlying abstract rule that governs 

particular linguistic phenomena. According to Schmidt, there is at least some degree of 

awareness in noticing. Thus, complete implicit learning is impossible. Further he says that 

Implicit Language Learning might be ‘learning without any metalinguistic awareness’. 

Williams (2005) also states that learning without awareness at the level of noticing can take 

place. N. Ellis (2005: 306) also claims that ‘the vast majority of our cognitive processing is 

unconscious’. Thus, there is no general agreement regarding the definition of Implicit 

Learning; however many theorists agree that Implicit Learning excludes metalinguistic 

awareness. 

N. Ellis (1994: 1) states that Explicit Language Learning is a conscious process and it 

is intentional. It is conscious learning ‘where the individual makes and tests hypotheses in a 

search for structure’. According to Hulstijn (2002: 206) Explicit Learning is a conscious, 

deliberative process of concept formation and concept linking. 

As discussed earlier, the study of implicit and explicit learning in SLA is based on 

cognitive psychology. The study of Reber (1993; Reber et al., 1991) is significant in this 

respect. The important conclusions of the studies are: (1) there is clear proof of Implicit 

Learning; (2) the test scores of the Implicit and Explicit Learning groups regarding simple 
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rules are similar, however in terms of complex rules Implicit Learning confirmed more 

efficient; and (3) it is proved that there is much greater individual variation in the test scores 

of the explicit group than those of the implicit group. Thus, it becomes clear that analytical 

skills are significant in Explicit Learning whereas in Implicit Learning they are not.  

As stated earlier, there is a disagreement among cognitive psychologists regarding the 

claim that Implicit and Explicit Learning are distinct from each other. There is also a 

controversy regarding the nature of knowledge that comes out of Implicit Learning. Some 

argue that it consists of knowledge of fragments or exemplars, and others argue that it is rule-

based (Ellis, R. 2009: 8). 

In SLA, like in cognitive psychology, the major issue is whether Implicit Learning, 

i.e. learning without consciousness, of an L2 can take place. This issue is discussed in a 

number of studies. DeKeyser (2003: 317) has summarized the results of such studies and 

states that there is very little evidence of learning without awareness. However, N. Ellis 

(2005) argues differently and says that frequency effects in L2 acquisition can only be 

explained if it is assumed that learning without awareness is possible (Ellis, R. 2009: 9). 

According to Rod Ellis, the studies which compare Implicit and Explicit Learning 

have problems. The two types of learning have not been operationalized and measured in 

similar ways. The studies of Doughty (1991), Shook (1994), and Gass (2003) have proved 

that some kind of implicit learning which is intended by the researcher takes place. However, 

they do not demonstrate whether the learners actually engaged in Implicit Learning. It is very 

easy to prove the Explicit Learning by asking learners to verbalize what they have learned. A 

number of studies examined the relative effectiveness of Implicit and Explicit Learning. The 

general finding of the studies of Nick Ellis (1993), Rosa and O’Neill (1999), and Gass (2003) 

is that Explicit Learning is more effective than implicit learning. Even a single study does not 

prove that Implicit Learning worked better than explicit learning. However, the studies of 

Doughty (1991) and Shook (1994) found no difference between Implicit and Explicit 

Learning. There is also some evidence to suggest that Explicit Learning is more effective 

with some linguistic features than others. In his study, Robinson (1996) states that explicit 

learners gave better performance than the implicit learners when they were asked to respond 

to the simple structure (subject-verb inversion), However, they did not, when they were 

exposed to the complex structure (pseudo-clefts). Gass et al. (2003), in their study, find that 

focused condition of the explicit learners’ demonstrated more effective than their unfocused 

condition in the case of lexis than it did in the case of morphology or syntax. 

Rosa and O’Neill (1999) found that learners who proved high awareness during 

learning performed better than those of with low awareness. Both N. Ellis (1993) and 

Robinson (1996) examined the learners’ ability to verbalize the rules they were learning, but 
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they come up with different results. N. Ellis found that the explicit learners in his study were 

able to verbalize the rule, whereas Robinson found that very few learners could verbalize the 

rules, although in the case with simple rules the explicit learners performed better than the 

rest. Therefore, it becomes clear that there is some evidence of Implicit L2 Learning and 

much clearer evidence of Explicit Learning. However, according to Rod Ellis (2009: 10) 

there are two reasons to reserve judgement. First, the studies referred above were all of short 

duration that is why they create a prejudice against Implicit Learning. Second, the test (e.g. 

grammaticality judgement tests) devised to measure the effects of the training was likely to 

favour Explicit Learning. 

 

2.2 Implicit and Explicit L2 Knowledge 

 Before talking about Implicit and Explicit L2 Knowledge, it is essential to know the 

meaning of the phrase ‘linguistic knowledge’. There are two positions regarding linguistic 

knowledge. The first position, based on the works of Chomsky, claims that linguistic 

knowledge consists of knowledge of the features of a specific language, which are derived 

from impoverished input (positive evidence) with the help of Universal Grammar (UG). This 

view of language is innatist and mentalist in orientation. It emphasizes the contribution of a 

complex and biologically specified language element in the mind of the learner. The second 

position, which is based on connectionist theories of language learning, is advanced by 

cognitive psychologists such as Rumelhart and McClelland. They (1986), view linguistic 

knowledge as comprised of an elaborate network of nodes and internode connections of 

varying strengths that dictate the ease with which specific sequences or ‘rules’ can be 

accessed (Ellis, R. 2009: 10). These positions are generally presented as opposite to one 

another (e.g. Gregg, 2003), but in one important respect, they are in agreement. Both the 

innatist and connectionist view linguistic competence as consisting primarily of Implicit L2 

Knowledge and see the goal of linguistic theory as explaining how this Implicit Knowledge is 

acquired. However, they differ in the importance they attach to Explicit Knowledge. (Ellis, R. 

2009: 11). 

Rod Ellis has attempted to identify the criteria that can be used to distinguish Implicit 

and Explicit L2 knowledge. There are seven dimensions which are used to distinguish 

Implicit and Explicit Knowledge. They are divided into two broad categories. One of them is 

‘representation dimensions’ and other is ‘processing dimensions’. The representation 

dimensions involve (a) Awareness, (b) Type of knowledge, and (c) Systematicity and 

certainty of L2 knowledge. The processing dimensions include (a) Accessibility of 

knowledge, (b) Use of L2 knowledge, (c) Self report and (d) Learnability.  
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2.2.1 Representation dimensions: 

1. Awareness: There are two kinds of awareness, the unconscious awareness and the 

conscious one. Karmiloff-Smith gave the distinction between them for the first time in 

1979. According to him, unconscious awareness is connected with epilinguistic 

behaviour. It means, one is able to recognise whether a sentence is grammatical or 

ungrammatical immediately, but s/he may not know why a given sentence is 

grammatical or ungrammatical and at the same time s/he may not know the 

grammatical rule that has been broken. Unconscious awareness is active in Implicit 

Knowledge and conscious awareness is active in Explicit Knowledge. Conscious 

awareness is associated with metalinguistic behaviour. One can explain why a given 

sentence is incorrect and provide the grammatical rule that has been violated (Ellis 

2006:433).  

2. Type of knowledge: It is the second dimension which represents the difference 

between Implicit and Explicit Knowledge. Explicit Knowledge is like declarative 

knowledge and Implicit is like procedural knowledge. Declarative knowledge is 

encyclopadaedic in nature as far as grammatical features are concerned. Explicit 

Knowledge consists of a number of facts and rules concerning a given language. 

Procedural knowledge is easily accessible and one can easily write or correct a 

sentence. It is activated very quickly without even thinking about the grammatical 

structure (Ellis 2006:433).  

3. Systematicity and certainty of L2 Knowledge: According to Tarone (1982) (quoted 

in Ellis2006:433), once Implicit Knowledge is established in a learner’s 

interlanguage, it becomes very systematic. Sorace (quoted in Ellis 2006: 433) says 

Explicit Knowledge tends to be imprecise, inaccurate and inconsistent. Ellis writes 

that Implicit Knowledge may be more structured than Explicit Knowledge and thus 

held with greater certainty. Zobl (1995) suggested that this difference will be clearly 

seen in the results of test used to measure L2 Knowledge. 

2.2.2 Processing dimensions:  

1. Accessibility of Knowledge: It concerns with the time needed to access Implicit and 

Explicit Knowledge when it is necessary. In the year 2002, Preston suggested that all 

L2 learners use two different types of grammar knowledge. One is deeply embedded 

and other resides more on the surface. According to Ellis (2006), first one is Implicit 

Knowledge and second one is Explicit Knowledge. Therefore, it means that deeply 

embedded (Implicit) Knowledge can be processed automatically and more on the 

surface (Explicit) Knowledge can be processed in much more controlled way. 
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However, all researchers do not agree with the way Implicit and Explicit Knowledge 

is accessed. Hulstijn (2002) suggests that even though it may be possible to speed up 

the processing of Explicit Knowledge through practice there remains a fundamental 

difference between automated Explicit Knowledge and Implicit Knowledge. In 

contrast, DeKeyser (2003) argues that there is no functional difference between 

automated Explicit Knowledge and Implicit Knowledge (quoted in Ellis 2006: 433). 

2. Use of L2 Knowledge: The situation in which learners are asked to perform task 

affects the learners’ use of knowledge. It is proved that if an intermediate learner 

gives a lot of time to think about what to say, how to structure his/her 

sentence/utterance, his/her speech becomes more accurate. The reason for this result 

is that if a learner is given a lot of time s/he gets access to Explicit Knowledge. And 

when the same learner is not given enough time and pressured to complete the task 

rapidly, his/her speech becomes less accurate and s/he uses Implicit Knowledge. 

3. Self Report: It refers to the capacity of a learner to justify the words and grammatical 

constructions s/he has used. In his study, Butler (2002) states that all Japanese adults 

learning English gave an explanation for the choice of articles in a close task. They 

were able to tell whether the given sentence is correct or incorrect and simultaneously 

they can explain the grammatical rules, but often in non-technical language. However 

it is to be remembered that Implicit Knowledge cannot be verbalised and to verbalise 

any rule one has to form an explicit rule. This leads to the conclusion that self report 

is formed by using Explicit Knowledge (Ellis 2006: 434). 

4. Learnabilty: The point of learnabilty is very significant. It is believed that one can 

learn L2 explicitly at any age. On the other hand, Implicit Learning can only take 

place when the subject is young (Ellis 2006: 434). Munzo (2007) claimed that older 

learners learn explicitly better than young ones. However, Bialystok (1994) claims 

that ‘Explicit Knowledge can be learned at any age’, but that there are age-related 

limitations on L2 learners’ ability to learn. Krashen (1982) also argues that most 

learners are capable of learning only formally and functionally simple rules as 

Explicit Knowledge.  

 

2.2.3 Distinctness of L2 Implicit and Explicit Knowledge  

This issue is also important to know to what extent a learner’s L2 Implicit and L2 

Explicit systems are distinct. Krashen (1981) states that the two types of knowledge as 

entirely separate. Paradis (1994: 397, 2004) also claims that the two types of knowledge 

reside in neuranatomically distinct systems. Explicit memory is stored diffusely over large 

areas of the tertiary cortex and involves the limbic system; implicit memory is ‘linked to the 
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cortical processors through which it is acquired’ and does not involve the limbic system. The 

two memory systems are also susceptible to selective impairment. Paradis cites evidence to 

suggest that bilinguals who have learnt the L2 formally may lose the ability to use their L1 in 

the case of aphasia while maintaining the ability to speak haltingly in the L2 (Ellis 2009: 14) 

Based on his dual-mechanism model, Ullman (2001) proposes the dual mechanism 

model of brain and the two types of knowledge can be found in two independent 

mechanisms. According to him, brain is so organised that it supports a mental model which 

consist of two largely separate systems: the lexicon and the grammar each with distinct neural 

bases.  

He explains this model with reference to the processing of morphological forms such 

as regular and irregular past-tense verb. He proposes that procedural memory permits the 

computation of regular morphological features (e.g. V-ed) by connecting the phonological 

forms of the base and an affix (e.g. walk -ed ? walked). In contrast, declarative memory 

handles irregular forms. Ullman (2001: 39) suggests that ‘for a given morphosyntactic 

configuration, both systems attempt to compute an appropriatel complex form’, but ‘if a form 

is found in memory (sang), the rule-based computation is inhibited’. 

Dienes and Perner (1999) view the distinction between Implicit and Explicit 

Knowledge as continuous rather than dichotomous. Bartke et al. (2005) finds that differences 

in brain responses are dependent on whether the stimulus was a complete irregular or a 

subregular form and suggests that the dual-mechanism account proposed by Ullman needs to 

be modified to incorporate a third processing component to explain how the brain processes 

subregular forms. 

 Ellis (2004) also opines that where representation (but not language use) is 

concerned, one would do better to view the two types of knowledge as dichotomous.  

 

 

2.2.4 Utilization of both Implicit and Explicit Knowledge in L2 performance 

The problem in determining whether Implicit and Explicit Knowledge stores are 

separate or linked rests in part, at least, on the problem of determining precisely how learners 

draw on their linguistic knowledge when performing different language tasks. As Bialystok 

(1982) pointed out, language use typically involves learners drawing on both systems to 

construct messages. Furthermore, it is possible that learners have developed both Implicit and 

Explicit Knowledge of the same linguistic feature. For example, a learner may have 

internalized ‘jumped’ as a single item in explicit memory, but may also have developed the 

procedure for affixing -ed to the base form of the verb in implicit memory as suggested by 

Ullman. Thus, the neurological distinctiveness of the two systems will be difficult to detect 
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from simply examining a learner’s linguistic behavior. This is a problem for the measurement 

of the two types of knowledge. The point at issue now is that irrespective of whether the two 

systems are psychologically and neurologically distinct, they are never entirely distinct in 

performance. 

Following are the main points that have emerged from this discussion of Implicit and 

Explicit L2 Knowledge: (Ellis, R. 2009: 16) 

(1) Explicit Knowledge appears phylogenetically and ontogenetically later than Implicit 

Knowledge and it involves different access mechanisms.  

(2) Explicit Knowledge is neurologically distinct from implicit knowledge.  

(3) The question of whether the two types of knowledge are to be seen as dichotomous or 

continuous is a matter of controversy; but neurological evidence and current connectionist 

models of linguistic knowledge point to a dichotomy.  

(4) The question of the separateness of the representation of the two types of knowledge is 

independent from the question of whether the processes of Implicit and Explicit Learning are 

similar or different. This remains a controversial issue. It is likely, however, that learning 

processes and knowledge types are correlated to some degree at least.  

(5) While there is controversy regarding the interface of Explicit and Implicit Knowledge at 

the level of learning, there is wide acceptance that they interact at the level of performance. 

 

2.4 The Interface Issue 

 The differences between Implicit and Explicit Learning, Implicit and Explicit 

Knowledge and Implicit and Explicit Instruction are all related to what has been called the 

‘interface issue’. The interface issue deals with a number of questions: to what extent and in 

what ways are Implicit and Explicit Learning related? Does Explicit Knowledge convert into 

or helps the acquisition of Implicit Knowledge? Does Explicit Instruction result in the 

acquisition of Implicit as well as Explicit Knowledge? These are the significant questions of 

both theoretical importance for SLA and practical importance for language pedagogy. Three 

very different responses to the interface question have been offered: (1) the non-interface 

position, (2) the strong interface position and (3) the weak interface position (Ellis 2009: 20, 

21). 

 

2.4.1The non-interface position 

According to this position the Explicit Knowledge cannot be converted into Implicit 

Knowledge, and vice versa. The position supports the view that Implicit and Explicit 

Knowledge reside in different parts of the brain and they are accessed in different ways. 

Implicit Knowledge is accessed automatically but Explicit Knowledge is in a controlled way. 
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However, according to the weak non-interface position the possibility of Implicit Knowledge 

transforming into Explicit is recognized through the process of conscious reflection on and 

analysis of output generated by means of Implicit Knowledge (Ellis, R. 2005: 144).    

 

2.4.2The Strong interface Position 

The strong interface position is opposite to the non-interface position. This position 

views that, with the help of Implicit Knowledge, Explicit Knowledge can be acquired and 

Explicit Knowledge can be converted into Implicit Knowledge. It means that when learners 

learn grammatical rules, they get the declarative (Explicit) knowledge of these rules and, 

when they practice these rules, that knowledge can be converted into procedural (Implicit) 

Knowledge. In this process learners do not forget the Explicit Knowledge of language but 

they can explicitly verbalize the rules. According to Ellis (2005) the learners do this process 

unconsciously.  

 

2.4.3 Weak Interface Position 

There are three different versions of the Weak Interface Position. However, they have 

a single common view: Explicit Knowledge can be converted into Implicit Knowledge, but 

each one of them puts a different limitation on the common view (Ellis, R. 2005: 144). 

The first version of the Weak Interface Position states that Explicit Knowledge can 

turn into Implicit Knowledge through practice only when the learner is developmentally 

ready to acquire the linguistic form. 

The second position views that Explicit Knowledge contributes in an indirect way in 

the acquisition of Implicit Knowledge. A learner, having Explicit Knowledge of the 

grammatical features, clearly notices the target feature when encountered in the 

communicative input and, in this way, learns the grammatical feature faster. DeKeyser (2003) 

says that noticing the gap is easier to the learners having Explicit Knowledge.  

According to the third position, when learners get some Explicit Knowledge they can 

produce output. Ellis (2005) says that the output of the learners takes the role of an auto-input 

to the learners themselves.  

To conclude, it can be said that Implicit Learning of L2 does not demand central 

attention of the learner. The process of Implicit Learning takes place unconsciously i.e. the 

learners are not aware about the learning when it takes place. The knowledge which is 

achieved in Implicit Learning is subsymbolic in nature, i.e. it is seen in the behaviour of the 

learners but it cannot be verbalised. In contrast, in Explicit Learning of L2 there is a serious 

demand of central attention of the learner.  The learners have to remember facts. The process 

of Explicit Learning takes place consciously, i.e. they are aware about the learning when it 
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takes place. The knowledge which is acquired in Explicit Learning is symbolic in nature, i.e. 

they can verbalise it.   

As stated earlier, Implicit and Explicit Knowledge of the second language (L2) are 

two central concepts in the field of second language acquisition (SLA). Implicit knowledge of 

the L2 is the intuitive and procedural knowledge. This kind of knowledge is normally 

accessed automatically in fluent performance. And it cannot be verbalized. On the contrary, 

Explicit Knowledge of L2 is often conscious and declarative. It is accessed during controlled 

processing and it is verbalized.   
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Abstract 

Implicit Knowledge of the L2 is often defined as the intuitive and procedural knowledge that 

is normally accessed automatically in fluent performance and that cannot be verbalized. (R. 

Ellis, 2005). Explicit Knowledge is understood as the conscious and declarative knowledge of 

the L2 that is accessed during controlled processing and is potentially verbalizable (R. Ellis, 

2005). The Present article examines the role of Implicit and Explicit Knowledge in Learning 

English as L2. The data for the present study is collected through the responses of the 

selected students to the questionnaires used and prepared for testing the role of Explicit L2 

Knowledge in learning English. 

Key Words: Implicit Knowledge, Explicit Knowledge, Second Language Acquisition, etc. 
 

 

 The importance to Explicit Knowledge in the theories of L2 acquisition is given by 

number of renowned scholars like Bialystok, R. Ellis, Hulstijn, Krashen etc. The idea that 

there are two types of knowledge that learners may possess about a second language, that is, 

Implicit and Explicit Language Knowledge, dates back to and underlies two early language 

learning theories put forth by Krashen and Bailystok. The purpose of this article is to examine 

Implicit and Explicit Knowledge of a Second Language (L2) of UG students of Madha Tahsil 

80 students of Under Graduate and Post Graduate Classes are selected from both the 

universities. 

 

Implicit and Explicit L2 Knowledge: 

Before talking about Implicit and Explicit L2 Knowledge, it is essential to know the 

meaning of the phrase ‘linguistic knowledge’. There are two positions regarding linguistic 

knowledge. The first position, based on the works of Chomsky, claims that linguistic 

knowledge consists of knowledge of the features of a specific language, which are derived 

from impoverished input (positive evidence) with the help of Universal Grammar (UG). This 

view of language is innatist and mentalist in orientation. It emphasizes the contribution of a 
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complex and biologically specified language element in the mind of the learner. The second 

position, which is based on connectionist theories of language learning, and is advanced by 

cognitive psychologists such as Rumelhart and McClelland (1986), views linguistic 

knowledge as comprised of an elaborate network of nodes and internode connections of 

varying strengths that dictate the ease with which specific sequences or ‘rules’ can be 

accessed (Ellis, R. 2009: 10). These positions are generally presented as opposite to one 

another (e.g. Gregg, 2003), but in one important respect they are in agreement. Both the 

innatist and connectionist accounts of L2 learning view linguistic competence as consisting 

primarily of Implicit L2 Knowledge and see the goal of linguistic theory as explaining how 

this Implicit Knowledge is acquired. However, they differ in the importance that they attach 

to Explicit Knowledge. (Ellis, R. 2009: 11). Rod Ellis has attempted to identify the criteria 

that can be used to distinguish Implicit and Explicit L2 knowledge. There are seven 

dimensions which are used to distinguish Implicit and Explicit Knowledge. They are divided 

into two broad categories. One of them is ‘representation dimensions’ and other is 

‘processing dimensions’. The representation dimensions involve (a) Awareness, (b) Type of 

knowledge, and (c) Systematicity and certainty of L2 knowledge. The processing dimensions 

include (a) Accessibility of knowledge, (b) Use of L2 knowledge, (c) Self report and (d) 

Learnability.  

 

Representation dimensions:  

1. Awareness: There are two kinds of awareness, the unconscious awareness and conscious 

one. Karmiloff-Smith gave the distinction between them for the first time in 1979. According 

to him, unconscious knowledge is connected with epilinguistic behaviour. It means one is 

able to recognise whether a sentence is grammatical or ungrammatical immediately but s/he 

may not know why a given sentence is http://interactionsforum.com/new-academia 104  

grammatical or ungrammatical and at the same time s/he may not know the grammatical rule 

that has been broken. Unconscious awareness is active in Implicit Knowledge and conscious 

awareness is active in Explicit Knowledge (Ellis 2006:433).  

 

2. Type of knowledge: It is the second dimension which represents the difference between 

Implicit and Explicit Knowledge. Explicit Knowledge is like declarative knowledge and 

Implicit is like procedural knowledge. Declarative knowledge is encyclopadaedic in nature as 

far as grammatical features are concerned. Procedural knowledge is easily accessible and one 

can easily write or correct a sentence. It is activated very quickly without even thinking about 

the grammatical structure (Ellis 2006:433).  

 

3. Systematicity and certainty of L2 Knowledge: According to Tarone (1982), (quoted in 

Ellis2006:433), once Implicit Knowledge is established in a learner’s interlanguage it 
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becomes very systematic. Sorace (quoted in Ellis 2006: 433) says Explicit Knowledge tends 

to be imprecise, inaccurate and inconsistent.  

 

Processing dimensions:  

1. Accessibility of Knowledge: It concerns with the time needed to access Implicit and 

Explicit Knowledge when it is necessary. In the year 2002, Preston suggested that all L2 

learners use two different types of grammar knowledge. One is deeply embedded and other 

resides more on the surface. According to Ellis (2006), first one is Implicit Knowledge and 

second one is Explicit Knowledge. Therefore, it means that deeply embedded (Implicit) 

Knowledge can be processed automatically and more on the surface (Explicit) Knowledge 

can be processed in much more controlled way. However, all researchers do not agree with 

the way Implicit and Explicit Knowledge is accessed. Hulstijn (2002) suggests that even 

though it may be possible to speed up the processing of Explicit Knowledge through practice 

there remains a fundamental difference between automated Explicit Knowledge and Implicit 

Knowledge. In contrast, DeKeyser (2003) argues that there is no functional difference 

between automated Explicit Knowledge and Implicit Knowledge (quoted in Ellis 2006: 433).  

2. Use of L2 Knowledge: The situation in which learners are asked to perform task affects 

the learners’ use of knowledge. It is proved that if an intermediate learner gives a lot of time 

to think about what to say, how to structure his/her sentence/utterance , his/her speech 

becomes more accurate. The reason for this result http://interactionsforum.com/new-

academia 105  

is that if a learner is given a lot of time s/he gets access to Explicit Knowledge. And when the 

same learner is not given enough time and pressured to complete the task rapidly, his/her 

speech becomes less accurate and s/he uses Implicit Knowledge.  

3. Self Report: It refers to the capacity of a learner to justify the words and grammatical 

constructions s/he has used. In his study, Butler (2002) states that the all Japanese adults 

learning English gave an explanation for the choice of articles in a close task. They were able 

to tell whether the given sentence is correct or incorrect and simultaneously they can explain 

the grammatical rules, but often in non-technical language. However it is to be remembered 

that Implicit Knowledge cannot be verbalised and to verbalise any rule one has to form an 

explicit rule. This leads to the conclusion that self report is formed by using Explicit 

Knowledge (Ellis 2006: 434).  

4. Learnabilty: The point of learnabilty is very significant. It is believed that one can learn 

L2 explicitly at any age. On the other hand, Implicit Learning can only take place when the 

subject is young (Ellis 2006: 434). Munzo (2007) claimed that older learners learn explicitly 

better than young ones. However, Bialystok (1994) claims that ‘Explicit Knowledge can be 

learned at any age’, but that there are age-related limitations on L2 learners’ ability to learn. 
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Krashen (1982) also argues that most learners are capable of learning only rules formally and 

functionally simple as Explicit Knowledge.  

Following are the main points that have emerged from this discussion of Implicit and Explicit 

L2 Knowledge (Ellis, R. 2009: 16) (1) Explicit Knowledge appears phylogenetically and 

ontogenetically later than Implicit Knowledge and it involves different access mechanisms. 

(2) Explicit Knowledge is neurologically distinct from implicit knowledge. (3) The question 

of whether the two types of knowledge are to be seen as dichotomous or continuous is a 

matter of controversy, but neurological evidence and current connectionist models of 

linguistic knowledge point to a dichotomy. (4) The question of the separateness of the 

representation of the two types of knowledge is independent from the question of whether the 

processes of Implicit and Explicit Learning are similar or different. This remains a 

controversial issue. It is likely, however, that learning processes and knowledge types are 

correlated to some degree at least. (5) While there is controversy regarding the interface of 

Explicit and Implicit Knowledge at the level of learning, there is wide acceptance that they 

interact at the level of performance. 

 

The Present Study: 

The subjects who are chosen for the present study are UG students of Madha Tahasil. 

The mother tongue of the most of these students is Marathi. Most of the students have started 

learning English form their first standard, as per the new education policy of Govt. of 

Maharashtra. They have learnt English as a second compulsory language up to 12 standards. 

Besides this classroom learning of English, the students are exposed to the news channels and 

news papers where they can learn English implicitly. However, the learning from other 

sources is questionable.  

 When it comes to the classroom teaching, teachers are much concerned about the 

grammar of English and thus follow structural and grammatical aspects of English. It means 

that the students who are selected for the present research have studied the grammar of 

English language for not less than ten years.  

 For the present study, in all, 80 UG students from Madha Tahsil have been selected. 

The students related to Arts, Commerce and Science faculties are randomly selected from the 

colleges in Madha Tahsil. The following table shows the University-wise number of students 

selected for the research and their classifications.  

As the table shows, out of 80 students 20 students each are from K. N. Bhise College, 

Kurduwadi, Arts and Commerce College, Madha, Mahadik College, Modnimb and Vitthalrao 

Shinde College, Tembhurni.  
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Table 1.0 Distribution of Students 

 

As for their faculty, 55, 11 and 14 students are from Arts, Commerce and Science 

faculty respectively. Again, out of the 80 students, 40 students each are male and female.  

 

3.2 Data Collection 

The data for the present study is collected through the responses of the selected 

students to the questionnaires used and prepared for testing the role of Implicit and Explicit 

L2 Knowledge in learning English. Five questionnaires are used and prepared for the present 

research. These questionnaires are administered to 80 students in their respective classrooms. 

For Questionnaires II and V there is fixed time limit. For Questionnaire II the time limit 

given was 7 minutes and 93 seconds and for Questionnaire V the time limit is 4 minutes and 

59 seconds. However, Questionnaires III and IV are untimed tests. To collect the natural data 

for knowing the role of Implicit and Explicit L2 Knowledge in learning English, students are 

also asked to write the very first response they think as the most appropriate to the situations 

given in the questionnaires.  

 

3.2.1 The Questionnaire/ Test Battery  

In the present research five questionnaires are used. Questionnaire 1 seeks to collect 

the background information about the students. Questionnaire II is Timed Grammaticality 

Judgement Test. It consists of 68 grammatically correct and incorrect sentences and it is 

designed to assess the Implicit Knowledge of English. Questionnaire III is similar to the 

Questionnaire II, the only difference is that it is untimed and it aims to check Explicit 

Knowledge. Questionnaire IV is Metalinguistic Knowledge Test. It is divided into two 

subparts. The first part includes 17 ungrammatical sentences and second part contains 16 

sentences. These two parts aim to assess the Explicit Knowledge of English language. 

Questionnaire V is Timed Elicited Imitation Test. This test includes 34 sentences and 

assesses the Implicit Knowledge of English.  

Name of the College Faculty Sex Total 

Arts Commerc

e 

Scien

ce 

Mal

e 

Fema

le 

Kurduwadi College 02 04 14 07 13 20 

Madha College 13 07 00 13 07 20 

Modnimb College 20 00 00 15 05 20 

Tembhurni College 20 00 00 05 15 20 

Total 55 11 14 40 40 80 
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The detailed discussion of the questionnaire is as follows: 

 

3.2.1.1 Questionnaire I: Background Information 

This questionnaire collects information about the selected students. The variables 

considered here include the university and the college students, their sex, age, social 

category, class, faculty, medium of education, residential location, family’s education 

background, mother tongue and the number of years they study English. As mentioned 

earlier, these variables influence the process of acquisition of English language. Moreover, 

these variables are important as they help to classify students on different dimensions like 

Shivaji University and Solapur University, UG and PG, Male and Female, Rural and Urban, 

family education background, faculty, students studying English from first or fifth standard, 

etc.  

 

3.2.1.2 Questionnaire II: Timed Grammaticality Judgement Test 

 As mentioned earlier, this Questionnaire is prepared to examine the Implicit 

Knowledge of English language. This is a timed test and the time limit is 7 minutes and 93 

seconds. It is performed with the help of a computer. This test consists of 68 sentences. 

Students are asked to read the sentence that appears on the screen of the computer and 

register their response on the provided sheet. The response consists of whether the given 

sentence is correct or incorrect. The 17 grammatical categories examined in the tests are as 

follows: 

Sr. No Grammatical Category Distribution  

in the test (Item No.) 

1 Verb Complements 4,26,44,57 

2 Regular Past Tense 5,19,38,53 

3 Question Tag 6,36,49,64 

4 Yes/No question 8,22,39,61 

5 Modal Verbs 9,18,32,47 

6 Unreal Conditions 10,28,41,56 

7 Since/For 1,11,17,34 

8 Articles 13,30,48,55 

9 Ergative Verbs 14,37,58,62 

10 Possessive S 15,33,43,52 

11 Plural S 16,40,54,63 

12 Third Person 7,20,25,59 

13 Relative Clauses 65,66,67,68 

14 Embedded Question 12,21,29,50 
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15 Dative Alteration 3,23,31,49 

16 Comparatives 2,24,35,42 

17 Adverb Placement 27,45,46,60 

 

Table 1.1 Item distribution in Timed Grammaticality Judgement Test 

 

As cleared earlier, this test is timed and measures Implicit Knowledge of English 

language. The students are given fixed time and within that time limit, they have to register 

their response. It is assumed that the test does not allow students to recall the grammatical 

rule to recognise the grammatically correct or incorrect sentences. The students have to give 

spontaneous response using their Implicit Knowledge. 

It must be pointed out here that the above test does not include all the grammatical 

categories. However, the selected items are the representative of grammatical features which 

show the grammatical knowledge of the students.  

3.2.1.3 Questionnaire III: Untimed Grammaticality Judgement Test 

Third questionnaire is Untimed Grammaticality Judgement Test. It contains the same 

grammatical features tested in Questionnaire II. However, as it is untimed test, students are 

given ample time to solve the test. Printed questionnaire is given to each student and they are 

asked to state whether the sentence is correct or incorrect and, after that, they also have to 

register the degree of certainty of their response. It means that they have to state whether they 

are less than 50 % sure or more than 50% sure or 100 % sure of their response. This test is 

used and prepared to assess the Explicit Knowledge of the students as they get ample time to 

think over the given sentences and in the process they can recall the grammatical rules and 

recognise the grammatically correct or incorrect sentences.   

 

3.2.1.4 Questionnaire IV: Untimed Metalingustic Knowledge Test  

This questionnaire is untimed Metalinguistic Knowledge Test. The grammatical 

categories used in this test are as follows: 

Grammatical Category Item No.  

Modal 1 

Verb Complement 2 

Third Person 3 

Unreal Condition 4 

Comparatives 5 

Plural S 6 

Ergative Verbs 7 

Possessive- s 8 
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Regular Past Tense 9 

Indefinite article 10 

Embedded Question 11 

Yes/No 12 

Adverb Placement 13 

Question Tag 14 

Since/For 15 

Dative Alteration 16 

Relative Pronoun 17 

         Table 1.2 Item distribution in the Metalinguistic Knowledge Test (Section 1) 

The test is divided into two sections. It aims at assessing the Explicit Knowledge of 

the students about English language. The first section of the Questionnaire includes 17 

ungrammatical sentences. The part of the sentence containing the error is underlined. The 

students are asked to find the correct statement, from the given four alternatives, that best 

explains the error. In this test, it is hypothesized that while finding out the best explanation 

for the underlined error, students use the Explicit Knowledge which is stored in their mind as 

they get enough time to register their response.  

 The section II of the test is again divided into two subsections. In the first subsection 

of the test, a short passage is given and the students are asked to read the paragraph carefully 

and write down the various grammatical features asked for from the passage. The 

grammatical features used in the test are: definite article, verb, noun, preposition, passive 

verb, conditional verb, adjective, adverb, countable noun, indefinite article, relative pronoun, 

auxiliary verb, modal verb, past participle, finite verb, infinitive verb, agent, comparative 

form and pronoun. It is assumed that the students use their Explicit Grammatical Knowledge 

to register their response. In the second subsection 16 sentences are given and the students are 

asked to underline the item requested in the bracket after the sentence. The grammatical 

features used in the test are: subject, indirect object, gerund, direct object, complement, object 

etc. This test, too, assesses the explicit grammatical knowledge of the students.  

 

3.2.1.5 Questionnaire V: Timed Elicited ImitationTest 

This part of the questionnaire is Timed Elicited Imitation Test and its aim is to assess 

the Implicit L2 grammatical Knowledge of English language. In this test, the students listen 

to the sentence and within four to five seconds they have to register the response in the given 

sheet of the paper. The test contains 34 sentences and, as mentioned earlier, after listening to 

the audio recording, students have to register their response. In this test each sentence is 

divided into four parts, and the students have to identify the part of the sentence which 
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contains an error, and if they do not find any error, they have to register option ‘d’ which is 

‘no error’. The grammatical categories used in this test are as follows: 

 

Sr. No Grammatical Category  Item No. 

1 Verb Complements  2,32 

2 Regular Past Tense  17,24 

3 Question Tag 8,21 

4 Yes/No question 31,34 

5 Modal Verbs 7,14 

6 Unreal Conditions  18,22 

7 Since/For 10, 15 

8 Articles 28, 30 

9 Ergative Verbs 20, 25 

10 Possessive S 19,29 

11 Plural S 13,27 

12 Third Person 5,12 

13 Relative Clauses  6,11 

14 Embedded Question  23,33 

15 Dative Alteration  4,9 

16 Comparatives  1,16 

17 Adverb Placement 3,26 

Table 1.3 Item distribution in the timed Elicited Imitation Test 

 

It is assumed that this test assesses the Implicit Knowledge of the students, as they do 

not have time to think about the grammatical rule of the given sentence while registering their 

response. Instead they have to rely on their Implicit Knowledge of the language.  

All these tests were designed keeping in mind the criteria which distinguish Implicit 

and Explicit Knowledge. These criteria are discussed in the second chapter. It is predicted 

that each test would measure separately Implicit and Explicit Knowledge. Following table 

sets out these predictions 
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Criterion  Timed  

GJT 

Untimed  

GJT 

Metalanguage Elicited  

Imitation 

Degree of 

Awareness 

Feel Rule  Rule Feel 

Time available  Pressured Unpressured  Unpressured Pressured 

Focus of 

attention 

Form Form Form Meaning 

Metalinguistic 

Knowledge 

No Yes Yes No 

Table 1.4 Design features of the test (Ellis, R. 2005: 157) 

 

The Timed GJT and The Elicited Imitation Test were predicted to measure Implicit 

Knowledge, because the subjects would rely predominantly on their feeling, they would be 

under pressure to perform in real time and they would not have enough time to access their 

metalanguage. In contrast, the Metalinguistic Knowledge Test and Untimed GJT were 

predicted to measure Explicit Knowledge, because these tests involved a high degree of 

awareness, the subjects would be unpressured, they would focus on form and they would use 

metalinguistic knowledge.  

 

3.2.2 Test Content 

It was Rod Ellis who designed the tests to provide measures of learners’ knowledge of 

17 English grammatical structures. The choice of the grammatical content is motivated by a 

number of factors. First and foremost, an attempt is made to select target language structures 

that were known to be universally problematic to learners (i.e. to result in errors).  For this, 

the SLA literature was consulted (e.g., Burt & Kiparsky, 1972). Second, the structures are 

selected to represent both early and late acquired grammatical features according to what is 

known about the developmental properties of L2 acquisition (e. g., Pienemann, 1989). Third, 

the structures are selected to represent a broad range of proficiency levels according to when 

they were introduced in ESL courses covering beginner, lower intermediate, upper 

intermediate, and advanced levels. Fourth, the structures are chosen to include both 

morphological and syntactic features (Bowles, Melissa A., 2005: 252). Following table lists 

the selected structures and summarizes their properties in terms of the various selection 

criteria. 
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Note: S=Syntactic, M=Morphological 

Table 1.5 Experimental grammatical structures (Ellis, R. 2005: 155) 

 

 

Data Analysis 

 

Structure Example of Learner Error Acquisition Pedagogic 

 introduction 

Type 

Verb 

Complements 

Dipak says he wants buying a car next 

week 

Early Lower intermediate S 

Regular Past 

Tense 

Sonali miss an interesting party last 

weekend. 

Intermediate Elementary/ 

lower intermediate 

M 

Question Tag  We will leave tomorrow, isn’t it? Late No clear focus at 

any level 

S 

Yes/No Question Did Anand visited his father yesterday? Intermediate Elementary/ 

lower intermediate 

M 

Modal Verbs  I must to brush my teeth now. Early Various levels M 

Unreal Conditions If he had been richer, she will marry 

him. 

Late Lower intermediate/ 

intermediate 

S 

Since and For Ranjana has been studying in Auckland 

for three years 

Intermediate Lower intermediate S 

Indefinite Articles They had the very good time at the 

party. 

Late Elementary M 

Ergative Verbs Between 1990 and 2000 the population 

of India was increased. 

Late Various levels S 

Possessive S Leena is still living in her rich uncle 

house. 

Late Elementary M 

Plural S Mahesh sold a few old coin to a shop. Early No clear focus at 

any level 

M 

Third Person 

Subject Verb 

Concord 

Heera live with his friend Kajol. Late Elementary 

/lower intermediate 

M 

Relative Clauses The boat that my father bought it has 

sunk. 

Late Intermediate/ 

advanced 

S 

Embedded 

Questions  

She wanted to know why had he studied 

English. 

Late Intermediate S 

Dative Alteration The teacher explained Saurabh the 

answer. 

Late No clear focus at 

any level 

S 

Comparatives The building is more bigger than your 

house. 

Late Elementary/ 

intermediate 

S 

Adverb Placement She writes very well English. Late Elementary/ 

lower intermediate 

S 
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Group -wise Discussion of Implicit Knowledge 

The percentage of the overall score of Implicit Knowledge of the students is shown in 

the following histogram: 

 
Table 1.6 Group –wise Implicit Knowledge 

The score is converted into percentage and on the basis of this percentage the students 

are classified in five groups using the following table. The frequency of these groups i.e. the 

number of students pertaining to each is shown in the following table: 

Implicit Group Implicit Score in % Frequency 

I 0-20 0 

II 21 -40 12 

III 41 - 60 65 

IV 61 - 80 2 

V 81 - 100 1 

 Total 80 

Table 1.7 Implicit Groups 
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The table shows that a large number of students, i.e. 65, belong to Group III, while the 

least number of student, i.e. one, falls in Group V. Twelve students belong to group II and 

two students are included in IV group. There are no students who get score between 0 and 20 

for Implicit Knowledge. 

 With the help of the classification of students in these groups, the following part of 

the chapter explains the relation between the Implicit Knowledge of the students and their 

college. 

 

College-wise Implicit Knowledge 

 Table 1.8 illustrates the group-wise Implicit Knowledge of the students from Madha 

Tahsil.  

 

 

  Implicit Group 

Total  College 21 -40 41 - 60 61 - 80 81 - 100 

 Kurduwadi College 3 15 1 1 20 

Madha College 3 17 0 0 20 

Modnimb College 4 16 0 0 20 

Tembhurni College 2 17 1 0 20 

Total 12 65 2 1 80 

Table 1.8 College-wise Implicit Knowledge 
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The table and graph show that, out of the total 80, 20 Students each are from four 

colleges namely Kurduwadi, Madha, Modnimb and Tembhurni Colleges. Out of the total 80 

students, only one (1%) student form Kurduwadi College scores the highest marks .i.e. 

between 81 and 100 %. Two students have scored marks between 61 and 80 % and each one 

belongs to Kurduwadi and Tembhurni colleges. The large numbers of students i.e. 65 have 

obtained marks between 41 and 60 %. Out of them, 17 students each are from Madha and 

Tembhurni colleges, 16 belong to Modnimb and 15 are of Kurduwadi colleges. Twelve 

students get the marks between 21 and 40 %. Of them, three students each are from 

Kurduwadi and Madha colleges and four and two belong to Modnimb and Tembhurni 

colleges, respectively. The above table shows that not a single student from any colleges get 

the least marks i.e. zero and 20 %. It also seems that the students of Kurduwadi and 

Tembhurni colleges have greater Implicit Knowledge than that of the students Madha and 

Modnimb colleges.  
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Group -wise Discussion of Explicit Knowledge  

The percentage of the overall score of the students on the tests assessing Explicit Knowledge 

is discussed in the following histogram: 

 
Table 1.9: Explicit Knowledge 

The score is converted into percentage and on the basis of this percentage the students 

are divided into five groups. The frequency of these groups i.e. the number of students 

pertaining to each is shown in the following table: 

 

 

 

 

Table 1.10: Explicit Groups 

Group 

Number 

Score in percentage (%) Frequency 

I 0-20 0 

II 21-40 1 

III 41-60 73 

IV 61-80 5 

V 81-100 1 

 Total 80 
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The table explains that the highest numbers of the students, i.e. 73, belong to Group 

III, whereas the least numbers of the students, i.e. one, are included in Group V. Five students 

fall in Group IV and Group II includes only one student.   

 With the help of the classification of students in these groups, the following part of 

the chapter reveals the relation between the Explicit Knowledge of the students and their 

colleges. 

 

5.3.1 College-wise Explicit Knowledge 

 Table 1.11 and 12 presents the group-wise Explicit Knowledge of the students from 

different colleges.  

 

 

 

Name of the College 

Explicit Group 

Total I II III IV V 

0-20 21 -40 41 - 60 61 - 80 81 - 100  

 Kurduwadi College 0 0 19 0 1 20 

Madha College 0 0 17 3 0 20 

Modnimb College 0 1 17 2 0 20 

Tembhurni College 0 0 20 0 0 20 

                         Total 0 1 73 5 1 80 

Table 1.11 College-wise Explicit Knowledge 

 

Above chart shows that out of 80 students, the large numbers of students i.e. 73 falls in the 

third group i.e. they have scored marks between 41-60%. Out of them, the highest numbers of 

the students belong to Tembhurni College, 19 are from Kurduwadi, and 17 students each are 

of Madha and Modnimb Colleges each. Only one student has scored marks between 81-100 

% and who is from Kurduwadi College. 
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Table 1.12 College-wise Explicit Knowledge 

 

Five students belong to IV group and obtained marks between 61 and 80 %. Out of them, 

three are from Madha College and two students belong to Modnimb College. Only one 

student get the least marks i.e. between 21 and 40 % and who is from Modnimb College. 

 

Conclusion: 

 Let us look at table 1.13 that gives the details of the Implicit and Explicit Knowledge 

of all the 80 students.  

 

Groups in 

% 

Implicit Knowledge 

Frequency 

% Explicit Knowledge 

Frequency 

% 

0-20 0 00 0 00 

21-40 12 15 1 1.25 

41-60 65 81.25 73 91.25 

61-80 2 2.50 5 6.25 

81-100 1 1.25 1 1.25 

Total 80 100 80 100 

Table 1.13 Group-wise Implicit and Explicit Knowledge 
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As has been discussed earlier, the score of the students on both Implicit and Explicit 

Knowledge is converted in percentage and classified into five groups as shown in the table. 

 No student has either Implicit or Explicit Knowledge from zero to 20 percentages. 

Out of the remaining four groups, the Explicit Knowledge of the students is better in case of 

group 41 to 60 and 61 to 80 and it is equal for group 81 to 100. Among other things, it means 

that the Explicit Knowledge of the students is either better than their Implicit Knowledge. It 

further supports Ellis’ (2009) argument that by and large Explicit Instruction leads to Explicit 

Learning and Knowledge. 

 The details in the table further suggests that the opinion of Ellis (2006:434), Munzo 

(2007), Bialystok (1994) and Krashen (1982) are validated that the older learners learn 

language explicitly.   

 As the table shows, Explicit Knowledge of the majority of the students is better than 

that of their Implicit Knowledge which is reflected in the group 41-60 and 61-80. This proves 

the hypothesis that for the L2 learners their Explicit Knowledge is better than their Implicit 

Knowledge. The group 81-100 also validates this point where the number of students having 

equal Implicit and Explicit Knowledge. This proves the hypothesis that for the L2 learners 

their Explicit Knowledge is equal to their Implicit Knowledge Thus the first hypothesis that 

the Explicit Knowledge of L2 learners are either better or equal to their Implicit Knowledge 

is proved. 

 In case of the relevance of Implicit and Explicit theory to the SLA, as Ellis has put, 

the L2 learning is fostered when the Explicit Knowledge turns in Implicit Knowledge. Ellis 

(2005) also claims that the Explicit Knowledge of L2 learners of English gradually turn into 

Implicit Knowledge fostering the process of the L2 learning. It is with this assumption the 

second hypothesis of the research was prepared. It runs like the following: 

The Explicit Knowledge of consulted students turns into Implicit Knowledge, ascertaining 

the learning of selected grammatical constructions.  

 As the table 6.1 shows, the Explicit Knowledge of 65 students out of 73 in 41 to 60 %  

and Explicit Knowledge of two students out of five in 61 to 80 % group has turned into 

Implicit Knowledge. These figures validates the Strong Interface Position proposed by Ellis 

that the Explicit Knowledge of the students gets converted into Implicit Knowledge leading 

to their acquisition of English as an L2.  

 The analysis and interpretation of the collected data naturally lead to the following 

concluding observations.  

1. The L2 Explicit Knowledge of the students under study is either equal to or better than that 

of their Implicit Knowledge.  

2. The collected data supports the claim that the L2 Explicit Knowledge of the students turns 

into the Implicit Knowledge, fostering the L2 learning process.  
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3. The Undergraduate students of Madha Tahsil have more Explicit Knowledge than that of 

the Implicit Knowledge. 
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